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Foreword

Higher education must evolve as a catalyst for societal
transformation, fostering entrepreneurship and engagement to
empower innovation, sustainability, and global collaboration,
shaping a future that is inclusive, resilient, and purpose-driven.

Josep M. Pique

The world is entering a period of profound transfor-
mation. Forces such as digitalisation, climate change,
globalisation, demographic shifts, and the rapid emer-
gence of artificial intelligence are reshaping the way
societies function and how individuals live, work, and
connect. In this evolving landscape, higher education
stands at a critical juncture. It is no longer sufficient for
universities to fransmit knowledge within the borders of
traditional disciplines; they must now act as dynamic
agents of change, equipping students, communities,

and industries with the capacity to navigate uncer-
fainty and co-create a more sustainable and inclusive
future.

At the heart of this fransition lies entrepreneurship and
engagement. Entrepreneurship in higher education
should be understood not merely as the creation of
new ventures, but as the cultivation of an innovative
and resilient mindset—one that embraces creativi-
ty, problem-solving, adaptability, and responsibility.
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Engagement complements this by forging meaning-
ful connections between universities and their ecosys- ‘ ‘
tems, ensuring that knowledge and tfalent flow seam-
lessly across boundaries to generate societal, cultural,

and economic value. Together, these two dimensions Em‘repreneurship and engage-

redefine the mission of higher education: to empower

individuals and institutions to make a difference in the ment redefine the mission of

world. universities: to empower individ-

vals and institutions to make a
The enfrepreneurial and engaged university is emerging

as a model fit for the challenges and opportunities of
our fime. Such institutions are deeply embedded in their
communities, collaborating with governments, indus-
fries, and civil society (Quadruple Helix Agents) to de-
sign solutions for shared problems. They promote inter-
disciplinarity, encouraging students and researchers to
move beyond silos and confront complexity with holistic
perspectives. They are places where learning is lifelong,
where innovation is not only technological but also so-
cial, cultural, and environmental, and where leadership
is guided by purpose as well as performance.

difference in the world.

Looking fo the future, several trends point to the contin-
uved evolution of higher education. Digital fransforma-
fion is opening new pathways for access, personalisa-
tion, and collaboration in teaching and research. The
growing emphasis on sustainability calls on universities
to align their strategies with global agendas such as the
Sustainable Development Goals, placing responsibili-
ty and custodianship at the core of their missions. The
rise of lifelong and flexible learning requires universities
to rethink curricula, pedagogy, and partnerships to sup-
port learners at all stages of life. Most importantly, higher
education must remain committed to fostering human
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potential—nurturing curiosity, creativity, and a sense of
agency that will allow graduates not only to adapt fo
change, but to shape it.

The confributions gathered in this book reflect this
new paradigm. They provide diverse perspectives
and practical insights into how entfrepreneurship and
engagement can be embedded in institutional strat-
egies, educational practices, and community partner-
ships. By showcasing examples from across the globe,
the book highlights the richness of approaches while
poinfing to a shared vision: higher education that is en-
frepreneurial in spirit, engaged in practice, and frans-
formative in impact. It is this plurality of voices and ex-
periences that makes the work particularly valuable.
Readers will not only find inspiration but also concrete
pathways to apply in their own contexts.

The Accreditation Council for Entrepreneurial and En-
gaged Universities (ACEEU) has been a driving force in
articulating and supporting this vision, fostering a glob-
al movement that encourages universities to rethink
their missions and embrace innovation with responsi-
bility. This book represents another important milestone
in that journey, offering both reflection and direction
for the future of higher education.

The challenges ahead are undeniably complex. Yeft,
they also present extraordinary opportunities for high-
er education to redefine its role and reaffirm its rele-
vance. By embracing enfrepreneurship and engage-
ment, universities can act as catalysts for positive
change, enabling societies to flourish in the face of
disruption and uncertainty. The task is urgent, but the
potential is immense.

It is in this spirit that | invite readers to engage with
the following pages. The insights, strategies, and ex-
periences presented here are not simply ideas to be
discussed, but calls fo action. They remind us that the
future of higher education is not predetermined:; it is
shaped by the choices we make today. By fostering
entrepreneurial mindsets, strengthening engagement
with society, and nurturing innovation in all its forms,
higher education can become a true force for a bet-
ter ftomorrow.

Dr. Josep M. Piqué

Commissioner for Enfrepreneurial and
Engaged University

La Salle = Ramon Llull University (URL)

Accredited as Entrepreneurial University
by ACEEU (2024)

Accredited as Engaged University

by ACEEU (2025)

President of La Salle Technova Barcelona Innovation
Park - URL, XVII President of IASP (Internatfional Associ-
ation of Science Parks and Areas of Innovation) and |l
President of the THA (Triple Helix Association)






About ACEEU and the
Motivation for this Book

ACEEU believes that universities can and should create greater social,
economic, and cultural impact. By embedding entrepreneurship and en-
gagement at the heart of their mission, instiftutions move beyond educa-
tion and research to become true engines of societal transformation. This
book reflects this vision, showcasing how universities across Latin Amer-
ica, the Middle East, Africa, and Asia-Pacific are redefining excellence
through innovation, inclusion, and impact.

Lina Landinez & Thorsten Kliewe

The Accreditation Council for Enfrepreneurial and En-
gaged Universities (ACEEU) is the only global quality
assurance body dedicated exclusively to recognising
and advancing the third mission of higher education.
While teaching and research have long defined uni-
versities, ACEEU champions a broader and equally vi-
tal responsibility: creating meaningful social, econom-

ic, and cultural impact through entrepreneurship and
engagement.

We believe entrepreneurship and engagement are
the twin forces reshaping the role of universities in
the 21st century. Entrepreneurial universities cultivate
mindsets and skills across disciplines, open diverse ca-



reer pathways, and translate research into solutions
with real societal value. Engaged universities align
education and research with community needs, infe-
grate external stakeholders, and foster collaborations
that drive regional development. Together, these ori-
entations position universities as impact hubs, central
actors in fransforming industries, communities, and so-
cieties.

At the heart of this shift lies ACEEU’s mission: to rede-
fine what an excellent university truly is. Excellence
means moving beyond academic outputs to deeply
engage with the world around, turn ideas intfo action,
and contribute to building more inclusive, resilient fu-
tures. Through its pioneering accreditation framework,
ACEEU supports institutions in embedding these cao-
pacities across their structures. More than a quality lo-
bel, ACEEU accreditation is a catalyst for institutional
growth. It helps universities unlock their full potential by
embedding an enfrepreneurial and socially responsi-
ble spirit to foster collaborative innovation, and mean-
ingful impact.

This book, Current Practices & Emerging Futures of
Higher Education, is born from this conviction. Too of-
ten, however, global discussions on higher education
focus narrowly on North America and Europe, over-
looking vibrant practices and innovations elsewhere.

RY L

Published by ACEEU, this volume broadens the conver-
safion by showcasing inspiring stories from 19 contrib-
utors across 13 countries in Latin America, the Middle
East, Africa, and Asia-Pacific.

Each chapter illustrates how universities are reimag-
ining their mission through entrepreneurship and en-
gagement, forging transformative partnerships, em-
powering communities, and shaping more sustainable
futures. Together, these stories reveal higher education
as a living force that drives change far beyond cam-
pus walls. They embody ACEEU’s belief that the future
belongs fo institutions bold enough to redefine what a
university can be: a place of learning and a powerful
engine of change.

Dr. Lina Landinez
CEO of ACEEU

Prof. Dr. Thorsten Kliewe

Chair of ACEEU
\



ACEEU Accreditation Factsheet

Recognising Excellence in Entrepreneurship and Engagement

Accreditations Entrepreneurial University
Engaged University

Accreditation Levels Institutional Level
Divisional Level (Faculty, School, or Department)

Accreditation Period 5 years Learn More
Accreditation Dimensions Orientation and Strategy
and Standards (Institutional Commitment, Shared Goals, Financial Planning)

People and Organisational Capacity
(Leadership, Staff Profile, Incentives and Rewards)
Drivers and Enablers
(Culture, Internal Support Structures, Service Alignment)
Activities
(Education, Research, Third Mission Activities)
Innovation and Impact
(Continuous Improvement, Influence within the Ecosystem, Impact)

Accreditation Process Clearly defined 20 step process, covering 4 phases (eligiblity, self-evaluation,
peer review, final evaluation)

67 28 22 20

Eligibility Applications Accreditations Accreditations Countries in which
Received in Progress Awarded ACEEU current accredits
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Redefining HEIs as Agents
of Social Change

As students are increasingly aware of environmental
preservation and becoming champions of social change,
university’s societal role is being redefined

By Peter Bamkole

Lagos, Nigeria is home to about 25 million people as
of 2025. If Lagos were a country, it would be the 3rd
largest by population in West Africa and 20th in the en-
tire continent of Africa. Its position along the West Af-
rican coastline makes it susceptible to flooding due o
climate change, rapid urbanization and inadequate
drainage infrastructure. Compounding the drainage
problem is the indiscriminate disposal of non-degradao-
ble materials, especially plastic bottles and packages,
which block drainage systems, especially during the
rainy season. While the State Government regularly
clears the maijor drains, citizens are encouraged to
clear those in their neighbourhoods. A Special Gov-
ernment agency ensures that structures are not built
on ftop of drains and canals and demolishes such
structures wherever they are found. A more sustaina-
ble solution, however, is to create awareness that will

lead to behavioural change among residents. The
campaign to eradicate single-use plastics came to a
peak when the Lagos State government banned its
use in 2024. Many retail stores infroduced a stiff charge
on carrier bags to encourage customers to bring their
own bags for shopping. Many non-profits embarked
on awareness campaigns to give a boost to this im-
portant government policy. However, old habits don’t
die easily.

Universities are referred to as “lvory Towers”, primarily
because of their focus on “Teaching and Learning”
and “Research”. The third leg of their mission, which
is “service to the community”, is usually downplayed.
Yet, this is just as important. While we teach and hold
conferences and produce journal articles on climate
change, translating this into visible action may be the
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missing link. Our students are now showing us that Ac-
tion First may be the best way to reimagine our ivory
towers. While the university can support the govern-
ment in research leading to policy formulation, service
to the community will enable citizens to understand
the why. And while the university may not have the au-
thority to intervene in urban development and renew-
al, influencing citizens’ behaviour through community
engagement is within its purview.

As an enfrepreneurial and engaged university, Pan-At-
lantfic University students, under the auspices of Living
Green Club, took up the challenge, leveraging on the
Yemisi Shyllon Museum of Arts on campus and pulling
support from four corporates - Dangote Industries, Ac-
cess Bank, Nigerian Botting Company and Nigerian
Conservation Foundation to create an all-inclusive
stakeholder engagement in the Ibeju-Lekki Local gov-
ernment area where the university is situated. This is a
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back to their homes and communities to spread the
message and put into action the importance of saving
our environment.

3. Stakeholders Long-term Commitment

At the launch, the stakeholders’ committed to support-
ing the project long term. Dangote Industries came
back to support the World Environment Day 2025 by
bringing more of their executives fo the campus to
explore additional areas of collaboration on sustain-
ability. The university community also committed to
reducing plastic footprints on campus and having col-
lection points for plastics bottles. The Museum, whose

28

art collections are from aft least 30% waste materials, is
quietly but strongly amplifying the need to be environ-
mentally conscious in this era of climate change.

Positioning Higher Education Insfitutions (HEls) as
agents of social change does not have fo be led by
the university itself for it to be successful. The Pan-Atlan-
fic University experience affirms that students can play
such arole successfully. Exposing students to experien-
fial learning and giving them the wings to fly is all that
was needed. It changes their world view and seeing
that their minute action can indeed franslate into sig-
nificant societal impact motivates further action.



Project-based learning enables students to think on their ‘ ‘
feet, connecting classroom learning with real life situa-

tions. In the process, a few students will find their purpos-

es, and learning becomes meaningful. The Eco-Alche- Project-based learning enables

ject also h -int f Lt ht . .
my project also had un-intended outcomes. It broug students fo think on their feet, con-

out the best in inter-schools’ engagement. Students ) ) )
. — . necting classroom learning with real

from the school of media and communications, for in- ) ) ]

stance, managed all the media related activities such life situations. In the process, a few

as branding, spoken words, musical entertainers and students will find their purposes, and

being the masters of ceremony. It became a platform learning becomes meaningful.

for students to discover their talents.

When our students are engaged in actionable learn-
ing like this, their ability to solve societal problems is en-
hanced. Engagement like this positions universities as
emerging agents of social change, helping fo redefine
the outdated narrative of them as isolated ivory towers.
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Dr. Peter Bamkole is the Deputy
Vice Chancellor (Admin) at Pan-
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as the Chief Operating Officer
and pioneered the Enterprise
Development Cenfre (EDC) of
the Pan-Aflantic  University in
January 2003 — now one of the top
enterprise development centers in
Africa. Trained as a Mechanical
Engineer in the UK, with an
MBA from IESE Business School
in Spain and alumnus of Lagos
Business School (Chief Executive
Program), his over four decades
of cognate experience spans
both public and private sectors
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Education). He obtained his PhD
in Entrepreneurship and Innovation
at the International School of
Management (ISM) in Paris and
consults  widely in  Sub-Saharan

Africa on entrepreneurship
development and practice.

Peter is a fellow of the Corporate
Governance Society of Nigeria and
amember of the Chartered Institute
of Directors. He currently chairs the
board of Education Collaborative
— West Africa Hub, Nigeria Climate
Innovation Center, International
Breweries Foundation and Global
Enfrepreneurship Network, Nigeria.
He is an Independent Non-
Executive Director of Zenith Bank,
member of IIT Governing Council
and Lagos State Research and
Innovation Council among others.

His current book “Built by Enterprise”
is a culmination of two decades
of developing enfrepreneurs in
Nigeria.






From Ivory Towers to

Impact Hubs

Reimagining the African University for a

Transformative Future

To stay relevant in a changing world, African universities must
evolve into entrepreneurial, impact-driven ecosystems rooted
in engagement, innovation, and co-creation.

By Alfred Ngowi and Fredrick Matongo

The post-pandemic world calls for more than recov-
ery—it demands reinventfion. For universities in the
Global South, this is a defining inflection point: will they
cling to outdated models of knowledge dissemination,
or boldly reimagine themselves as engines of inclusive
innovation and societal fransformation2 At the Central
University of Technology (CUT), the Entrepreneurship
and Innovation Ecosystem (EIE) inifiative offers a com-
pelling answer. This pioneering model challenges the

fraditional boundaries of higher education, reposition-
ing the university as a catalyst for real-world change.
More than just a strategic pivot, CUT's approach re-
flects a deeper ethos: that institutional relevance in
the 21st century must be earned through deliberate
co-creation with communities, industry, and govern-
ment. This article examines the design, ethos, and ear-
ly impact of CUT's EIE—offering both inspiration and a
practical blueprint for reimagining African higher ed-
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ucation for a future that is entrepreneurial, engaged,
and transformative.

Repositioning the University in the National Develop-
ment Agenda

In South Africa, like many African nations, universities
have traditionally occupied a narrow role as knowl-
edge repositories and degree mills. Yet, societal ex-
pectations have evolved. Governments now expect
universities to be co-creators of innovation ecosys-
tems, job creators, and engines of economic renew-

Traditional
University Model

Core Focus
Knowledge transmission

e —
Lectures, textbooks

EEm

Industry Link

Limited or indirect

Research S
Primarily academic

Student Role
Passive receiver

Applied,
industry-driven

33

al. CUT's strategic shift toward entrepreneurship and
innovation is, therefore, both fimely and visionary.
It acknowledges the limitations of a linear model of
knowledge transfer and instead embraces an ecosys-
tfem approach, aligning with ACEEU’s dimensions of
institutional impact and forward-thinking engagement
(ACEEU, 2024).

This strategy builds on earlier work at CUT that began
to reframe institutional culture and systems towards in-
novation and enfrepreneurship (De Jager, Mthembu,
Ngowi & Chipunza, 2017).

Ecosystem-Based

University Model

_ Collaboration
& Innovation

Experiential,
project-based

Strong, direct
partnerships

Active participant,

innovator

Environment _ Interconnected, Figure 1: Traditional vs ecosystem-based
Insulated, academic dynamic university models
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EIE offers a powerful blueprint for
universities aiming to remain rele-
vant in a rapidly evolving world

From Incubation to Ecosystem Thinking

What distinguishes CUT's inifiative is its intentional de-
sign of an ecosystem that integrates students, aca-
demics, entrepreneurs, industry leaders, and policy-
makers. It goes beyond hosting an incubation centre;
it seeks to embed entrepreneurship into the DNA of the
institution. The EIE is structured to enable a continuous
feedback loop between innovation (idea genera-
fion), enterprise (business development), and impact
(community and economic development).

The structure includes:

¢ AnlInnovation Centre (iGym) for ideation and ear-
ly-stage prototyping

¢ Innovation Services (Business Clinic) offering men-
toring, financing, and go-to-market support

¢ Engagement platforms such as policy roundfables
and industry-university forums

This ecosystem model is consistent with the “triple he-
lix" framework proposed by Etzkowitz and Leydesdorff
(2000), which positions universities at the nexus of aca-
demia, industry, and government relations.




CUT INNOVATION & ENTREPRENEURSHIP ECOSYSTEM

ACADEMIC PROGRAMMES RESEARCH & INNOVATION

(Entrepreneurship, Innovation & Sustainable
Development as Graduate Attributes); (Modules in
Entrepreneurship);

(M Programme)

(Applied Research)
(Real-world problems)
(6 Multi-Disciplinary Research Centres)

(WIL & Service Learning) (PDTS)
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INCUBATOR PROGRAMME

(Bloemfontein & Welkom)
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Figure 2: CUT Enfrepreneurship and Innovation
Ecosystem (EIE) structure
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The Cultural Shift: Building Entrepreneurial Mindsets

Perhaps the most difficult yet essential transformation
lies in shifting academic culture. Faculty development
programmes have been infroduced to support staff in
embedding enfrepreneurial and engaged pedago-
gies in their curricula. Meanwhile, students are offered
fransdisciplinary innovation challenges, hackathons,
and start-up bootcamps, reinforcing that enfrepre-
neurship is not the purview of business students alone.
Early indicators are promising. Since 2022, CUT has
supported over 70 student-led startups and facilitated
over 25 community-based innovation projects. These

are not just statistics; they signal a recrientation of high-
er education from knowledge consumption to knowl-
edge co-creation.

Figure 3: Infographic on startup growth, hacka-
thon participation, and community projects

Startup Growth Timeline with Hackathons and Community Projects
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Creating Value Through Engagement and Co-Creation

The EIE also emphasises the university's role as a con-
vener and facilitator. Working with rural cooperatives,
urban enfrepreneurs, and public agencies, CUT has
supported projects in sustainable agriculture, digital
health, and indigenous knowledge systems. This aligns
with the global shift foward "engaged universities," as
championed by the Talloires Network (2014) and UNE-
SCO (2021), where engagement is not an afterthought
but a core mission.

Crucially, CUT's approach recognises that engage-
ment must be mutual and generative. Stakeholders
are not passive recipients of expertise but active par-
ficipants in designing solufions. This participatory ethos
mirrors the "quadruple helix" innovation model, which
includes academia, industry, government, and civil
society in co-creating sustainable futures (Goddard &
Kempton, 2011).

It features:

e CUT at the centre

e Academia: Academic Programmes, Research
Cenfres

e Industry: Innovation Services Unit, PDTS

e Government: DESTEA, TIA Partnerships

e Civil Society: Community Engagement, Service
Learning

37

Quadruple Helix Innovation Model with CUT Stakeholders

0gravg |Innoyatfon Services Unit
Research Centres

TIA Partnerships

Figure 4: CUT Quadruple Helix model

To summarise, the Central University of Technology'’s
Entrepreneurship and Innovation Ecosystem is more
than a programme; it is a statement of institutional
courage and relevance. It embodies a new narra-
five in African higher education: one that posifions
universities as dynamic, entrepreneurial, and deeply
embedded in the fabric of societal fransformation.
As higher education worldwide grapples with disrup-
fion and the need for reinvention, CUT's EIE offers a
replicable and adaptable model for those ready to
move from rhetoric fo action. The time has come for
universities to reimagine their purpose—not as isolated
ivory fowers but as catalytic platforms for inclusive,
sustainable futures.
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A.B. Ngowi

Professor Emeritus

' Central University of
Technology, Free State

Professor A.B. Ngowi is a Professor
Emeritus at the Central University of
Technology (CUT), Free State, with
an exceptional record of leadership
in higher education, research, and
industry. He has held key executive
roles including Acting Vice Chancellor,
Deputy Vice Chancellor for Research,
and Dean of Engineering and IT at
Central University of Technology (CUT).

With a solid academic foundation—
holding engineering degrees from
the University of Dar es Salaam,
Chalmers University, and a PhD from
the University of the Witwatersrand—
he also expanded his expertise
through advanced studies at MIT.

Professor Ngowi is a thought
leader in emerging technologies,
sustainable  development, and
circular economy, with over 150
scholarly publications and extensive
postgraduate supervision. His
mentees have gone on to pursue
doctoral studies at insfitutions
such as MIT, Princeton, and
Cambridge. As a rated researcher
by South Africa’s NRF and editor
of leading academic journals, he
continues to shape discourse in
enfrepreneurship, innovation and
digital fransformation.

He is also a seasoned consultant,
registered professional, and
advocate of ethical business and
good governance. With a rare
blend of academic, corporate,
and civic insight, Professor Ngowi
exemplifies impactful leadership,
innovation, and commitment to

capacity building across Africa.



Mr. F. Matongo is the Director of the
InnovationandTechnology Transfer Unit
at the Cenftral University of Technology
(CUT), Free State, South Africa. With
a mulfidisciplinary  background in
biochemistry, enfrepreneurship, and
innovation law, he leads a dynamic
portfolio encompassing fechnology
transfer, prototyping, digital fabrication,
and student entrepreneurship
development.

Fredrick has spearheaded CUT's
stfrategic  inifiatives such as the
Entrepreneurship  Development  in
Higher Education (EDHE) programme,
the university's Pre-Seed Fund, and
the integratfion of technology transfer
systems with national priorities. He
is particularly  passionate  about
repositioning African universities as
engines of innovation and economic
empowerment and is instfrumental
in driving CUT's post-accreditation
engagement with ACEEU.

His work focuses on bridging the gap
between academic research and
real-world impact, fostering inclusive
innovation ecosystems, and mentoring
emerging innovation leaders. Through
his leadership, CUT continues to shape
regional innovation narratives and
confribute to national development
goals.

F. Matongo

Central University of
Technology, Free State
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Enirepreneurship as a

Core Mission

Shaping the Future of Higher Educa-

tion Instifutions

AIEP provides its entrepreneurial community with support tools
ranging from the incubation of innovative ideas to expert
advice that enables them to generate increased sales.

By Felipe Chaparro Serey

In an era defined by rapid technological fransforma-
fion, uncertain labour markets, and pressing global
challenges, the role of Higher Education Institutions
(HEIs) must evolve. No longer can HEls limit themselves
to tfransmitting knowledge within traditional academ-
ic silos. To stay relevant and impactful, they must be-
come enablers of innovation and enfrepreneurship,
preparing students, graduates, and lifelong learners to
not only navigate but actively shape the future of work
and society.

Entrepreneurship is not merely an economic function;
it is a mindset and a methodology that empowers in-
dividuals to identify opportunities, mobilize resources,

and generate value. The future of HEIs lies in embrac-
ing this enfrepreneurial paradigm at the core of their
mission. This means shifting from offering entrepreneur-
ship as an elective or a discrete track toward embed-
ding it throughout institutional strategy, curricula, fac-
ulty development, and community engagement.

Responding to a Changing World

The demands of navigating a changing world require
individuals with the capacity fo innovate in their work
and to undertake entrepreneurial ventures. Whether
in response tfo economic disruptions, fechnological
breakthroughs, or environmental imperatives, the fu-
ture workforce must be equipped with the tools to
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adapt and to lead. HEls must therefore prepare their
students not just for existing jobs but for a profession-
al reality where roles are dynamic and value is creat-

ed through innovation. This calls for a transformation
in how education is delivered and what outcomes it
prioritizes. HEIs must move beyond knowledge tfrans-
mission and toward capability development, fostering
resilience, creativity, opportunity recognition, and val-
ue creation. In doing so, they can position graduates
as proactive contributors to societal and economic re-
newal, rather than as passive participants in a shiffing
job market.

One model pointing the way forward is Chile's AIEP
Professional Institute, which has intfegrated entrepre-
neurship and innovation as key pillars of its educational
approach. While AIEP’s example is rooted in a specific
natfional context, it offers universally applicable lessons
for the global higher education sector. Future-ready
HEIs must articulate a clear institutional commitment
to enfrepreneurship and innovation. AIEP, for instance,
has placed these principles at the heart of its mission,
combining them with goals of employability and so-
cial impact. AIEP's strategy has two objectives: (1) "To
foster innovation and entrepreneurship to enrich for-
mation" and (2) "To strengthen ties with the external
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environment, creating value through innovation and
entrepreneurship." This strategy clearly reflects its com-
mitment to infegrating innovation and entrepreneur-
ship across academic and societal spheres, aligning
educational outcomes with real-world impact and
community engagement. Its Entrepreneurship Support
Pathway is not an isolated program but a system-wide
effort to foster entrepreneurial capabilities across the
educational community, including students, alumni,
and faculty.

Rather than treating entrepreneurship as a specialist
domain, HEls should embed it in all areas of academ-
ic life. This means designing curricula that infegrates
opportunity-based thinking, venture development,
and innovation skills into diverse fields of study - from
engineering to education, from design to healthcare.
Faculty must also be supported and incentivized to
adopt entrepreneurial pedagogies and to engage
with external partners who bring real-world challenges
intfo the learning environment. Such structural integra-
tion ensures that entrepreneurship becomes part of
the institutional culture and is seen not just as a career
option, but as a way of thinking, learning, and acting.

HEIls of the future must also function as ecosystem en-
ablers. They must build and sustain strategic partner-
ships with innovation agencies, accelerators, incuba-
tors, and industry actors to ensure that learning is not
disconnected from practice. AIEP’s collaboration with

national innovation entities, business leaders, and top-
fier universities is a strong example of how educational
institutions can build bridges to the broader entrepre-
neurial landscape. These external connections are not
peripheral, they are essential. They provide students
with  mentorship, funding opportunities, co-working
spaces, access to emerging technologies, and ex-
posure to market dynamics. Through such networks,
entrepreneurial learning becomes experiential and it-
erative, equipping students fo move from ideation to
implementation in real-world contexts. The institutional
role thus shifts from being a provider of content to a
curator of opportunity, helping students and gradu-
ates navigate complex systems of support, collabora-
fion, and growth.

Global frends show a growing interest in entrepreneur-
ship among younger generations. According fo the
GEM Chile 2021 report, 79% of the Chilean population
sees entrepreneurship as a viable career option, and
one in two individuals intfends to start a business within
the next three years. However, these aspirations often
fall short of creating long-term impact: nearly half of
early-stage startups report a lack of innovation in their
business models.

This disconnect highlights a critical responsibility
for HEls: to ensure that entrepreneurial intention is
matched with innovative capacity. It is not enough to
encourage startup creation; institutions must cultivate
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that are financially viable, socially beneficial, and

environmentally responsible. AIEP’s entrepreneurship
pathway explicitly pursues this kind of value creation.
It equips students with concrete tools and knowledge
aimed at improving competitiveness through inno-
vation with societal relevance. This aligns closely with
global efforts fo meet the Sustainable Development
Goals and positions HEIs as critical actors in the tran-
sifion to a more just and sustainable world. Programs
that emphasize ethics, social innovation, and environ-
mental stewardship alongside market dynamics are
better suited to the realities of the 21st century. They
foster not just business founders, but changemakers.
Rising to the challenge of fostering both entrepreneur-
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ship and innovation, AIEP’s Entrepreneurship Support
Pathway advises over 5,000 entrepreneurs and small
businesses each year. It offers targeted support across
various fields of knowledge, equipping them with prac-
fical tools designed to drive innovative ventures with a
friple impact: economic, social, and environmental.

Finally, HEIs must embrace the potential of lifelong,
flexible, and technology-enabled education. As ca-
reers become longer and more fragmented, individu-
als will need ongoing access to entrepreneurial frain-
ing and support. HEIs can no longer focus solely on
degree-seeking students; they must also serve alumni,
mid-career professionals, and underserved commu-



nities. AIEP's commitment to flexible, quality edu-
cation powered by technology reflects this future
direction. Online platforms, micro-credentials,
modular learning paths, and blended models can
allow insfitutions to extend their entrepreneurial im-
pact far beyond the classroom. In doing so, HEls
become permanent partners in the journey of per-
sonal and professional development.

Conclusion: A Strategic Imperative for the Future
In conclusion, the future of higher education lies in
its ability to foster entrepreneurship not as an add-
on, but as a fundamental purpose. Institutions that
embed innovation info their DNA, through prac-
tfice-based learning, strategic partnerships, and
impact-driven education, will be best positioned
to empower the next generation of changemak-
ers. AIEP’s experience demonstrates that with in-
tentional design, strong partnerships, and a clear
vision, HEIs can build effective, scalable, and inclu-
sive enfrepreneurship pathways. As the world con-
tinues to change, the institutions that embrace en-
frepreneurship as a core mission will be those that
not only endure, but lead.

Future-ready HEIs must articulate a
clear institutional commitment to
entrepreneurship and innovation.
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Master in
Enfrepreneurship,

Industrial  Engineer,
Innovation &
Master in Business Administration.
Executive and expert in R&D+ite
areas. Academic at the University of

Chile.

| am a professional passionate
about innovation. | have over 15
years of experience in the fields of
innovation, technology transfer,
and enfrepreneurship. | have been
an entrepreneur and a director
of international companies,
which has allowed me to have
a comprehensive view of what
enfrepreneurs need to evolve
and what companies need to
innovate. Within the innovation and
entrepreneurship ecosystemin Chile,

| have participated in various public
and private technical roundtables,
in the design and implementation
of public policies, as well as the
creation and implementation of
R&D&I+T+E strategies in  various
higher education institutions and
large companies. | currently direct
the Innovation and Entrepreneurship
Department at ,
have focused on providing tools
so our students can innovate and
undertake enfrepreneurship, and
also on providing any entrepreneur

and my efforts

the opportunity to bring their ideas
to life.
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A Vision for Inclusive
Transformation

Where dreams take flight- Dolphin Tanki
becomes Game Changer for young
resource-poor entrepreneurs to create,
inspire, and transform communities.

By Meena Galliara

Unemployment remains one of the
most pressing challenges. According
to the International Labour Organi-
sation, more than 183 million people
worldwide are unemployed (ILO,2024).
As of 2025, the International Monetary
Fund projects that India will become
the fourth-largest economy in the world
(Jain, 2025). Complementing this eco-
nomic momentum, the nation’s median
age stands at approximately 29.5 years,
indicating its economic potential. De-
spite economic growth, expanding ed-
ucation systems and skill development

reforms, the youth unemployment rate
in India is estimated fo be 45.4 per cent
(Prasad, 2024).
the urgent need fo fransition from a
job-seeking economy to a job-creat-

This reality highlights

ing one. What India needs most are
grassroots entrepreneurs who can gen-
erate employment and drive inclusive
growth.

To accelerate economic growth, in-
come and social equity, universities
must position themselves as catalysts of
entrepreneurial ecosystems which can
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nurture high-growth ‘unicorns’ and early-stage ‘baby-
corns’. By embedding entfrepreneurship in teaching
and civic initiatives, universities can empower change-
makers to create opportunities and contribute towards
creating an inclusive and resilient economy. It is in this
context that NMIMS School of Business Management
(SBM) partnered with Salaam Bombay Foundation
(SBF) to pioneer the Dolphin Tanki platform to enable
resource-poor, grassroots adolescent entrepreneurs to
seek funding support to scale their ventures. The initi-
ative aligns with ACEEU standards on Student Engage-
ment, Experiential Learning, and Community Impact,
emphasising the integration of practical, hands-on ex-
periences with meaningful societal confributions.

Promoting Grassroots Entrepreneurship among the Re-
source Poor

Since 2002, Salaam Bombay Foundation (SBF) has de-
veloped various initiatives to prevent school dropout,
including vocational training in market-relevant skills
such as Beauty & Wellness, Bakery & Confectionery,
Electrical and Electronics Appliance Repair, Event Pho-
tography, Choreography, Dance Fitness, and Acting/
Theatre. Adolescents aged 16-18 who demonstrate
entrepreneurial aptitude and income-generating po-
tential are selected for SBF's Grassroots Entrepreneur-
ship Incubator. They receive mentoring and business
management training to nurture their micro-businesses
( Arora et.al, 2024). So far, 550 enterprises have been
launched through the incubator, of which women
head around seventy per cent ( FPJ, 2025). As access
to formal sources of capital and market linkages is
available only to youth above 18, SBF, in collaboration

with NMIMS School of Business Management in 2022,
launched the ‘Dolphin Tanki’, a dedicated seed-fund-
ing platform.

About Dolphin Tanki

Dolphin Tanki is a unique initiative inspired by ‘Shark
Tank'. It focuses on empowering resource-poor adoles-
cents and tfeenagers to turn their entrepreneurial ideas
info micro-enterprises. What sets Dolphin Tanki apart is
its emphasis on learning rather than competition, and
the compassionate approach of the jury, affectionate-
ly referred to as ‘Dolphins’. This annual selection pro-
cess positions the ‘Tanki’ as a metaphorical reservoir
of opportunities and business support for the budding
entrepreneurs.

Eco-system support

When adolescents establish their proof of concept and
are ready to scale their ventures, they become eligible
to participate in the Dolphin Tanki event. These aspiring
adolescents are mentored by the MBA students from
SBM, NMIMS, via the ‘We Care - Civic Engagement In-
ternship’ programme. Inputs are provided in the areas
of financial literacy, marketing, drafting B-plans and
presentation skills. These foundational skills empower
them fo present their business ideas to a knowledge-
able jury.

Most of our jury members are sourced from our Alumni
network, who provide business and knowledge support
to our young entrepreneurs. The institute provides the
infrastructure, including classrooms, an auditorium and
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logistical support, creating a conducive environment
for conducting the event. Besides, contestants and
NGO staff are able to interact with industry experts,
potential investors, and mentors.

Post-Dolphin Tanki, entrepreneurs receive sustained
mentorship and operatfional support from SBF staff
to facilitate the growth of their ventures (Arora et.al,
2024).

Impact
Over the last four years, a few entrepreneurs have

shifted from a home-based enterprise to the market-
place, either renting a commercial space or buying

shop space by securing loans from formal sources.
Feedback from past winners has revealed that due to
the fraining and equipment support provided by SBF,
there is, on average, a two-fold increase in the income
of the entrepreneurs. However, income fluctuates as
per seasonal demands. The enabling ecosystem has
helped in strengthening the partnership between the
SBM and SBF to scale 96 enterprises. The total seed in-
vestment made so farin these ventures is INR 2.2 million
(USD 25,000).
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Agenda for the Future

Initiatives like Dolphin Tanki demonstrate the potential
of universities to create ecosystems that can empow-
er resource-poor adolescents and youth to become
job creators. Universities' resources, expertise, and
alumni networks can be leveraged to support grass-
roots entrepreneurs. By providing mentorship support
through faculty, students, and alumni, universities can
guide resource-poor enfrepreneurs in refining their
business models, developing operational strategies,
and adopting digital solufions. Alumni network sup-
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port can be crucial in facilitating market linkages, pro-
viding early-stage capital, mentoring, and regulatory
guidance.

Universities offering technical courses can partner with
local NGOs or government agencies to set up com-
munity incubators and provide necessary support to
grassroots enfrepreneurs. Such collaborations extend
the reach of higher education institutions beyond
campus, enabling entrepreneurs at the bottom of the
pyramid to grow their businesses, generate employ-
ment, and drive inclusive local development. Docu-



menting success stories and best practices, as well as
building collaborative networks, can enable universi-
ties to replicate models like Dolphin Tanki.

Dolphin Tanki envisions a world where every person with
entrepreneurial potential, regardless of geography or
economic status, has the opportunity to innovate and
become an entrepreneur. Initiatives like Dolphin Tan-
ki demonstrate how early exposure to enfrepreneurial
thinking can unlock potential in resource-poor adoles-
cents, equipping them with creativity, crifical thinking
skills, and confidence.

To generate a large-scale, sustainable impact and
strengthen local economies, initiatives like Dolphin
Tanki must evolve from standalone efforts intfo scal-
able movements. This requires higher educational
institutions fo partner with NGOs or the government.
Higher education institutions can serve as catalysts
for empowering grassroots innovators and building vi-
brant entrepreneurial ecosystems by leveraging their
diverse resources. Their entrepreneurial vision must ex-
tend beyond nurfuring high-growth ‘unicorns’ fo also
supporting ‘babycorns’—adolescent and teenage
enfrepreneurs from under-resourced communities. In
this confext, engaging faculty and students can be
a game-changer in promoting entrepreneurship as a
transformative force for creating an inclusive and sus-
tainable future.

To accelerate economic growth, income
and social equity, universities must position
themselves as catalysts of entrepreneurial
ecosystems which can nurture high-growth
‘unicorns’ and early-stage ‘babycorns.
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Meena Galliara is an alumnus of
the Tata Institute of Social Sciences
and has over three decades of
feaching and research experience.
As an educator, her work aims to
create a new generation of business
leaders and social entrepreneurs
who are knowledgeable about
and committed fo creating a
sustainable society. She has been
instrumental in anchoring the social
sensitivity agenda of NMIMS through
various academic, research and
field intervention activities. She has
undertaken sponsored studies and
consultancy assignments in the areas
of sustainability, CSR, social audits,
strategy review and management
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of social enterprises. As part of her
field extension work, she has been
insfrumental in sefting up the Atfal
Incubation Cenfre at NMIMS. Dr.
Galliara has handled international
feaching assignments at Reitaku
University, Japan, University of Athens,
Greece, Euromed Management
School, and NEOMA Business School,
France. Apart from academics, Dr.
Galliara serves as a Trustee on the
Board of International Resources for
Fairer Trade. She is also appointed as
anIndependent Director on the Board
of Excel Industries and is appointed
as a Special Invitee to the Board of
Bombay Chambers of Commerce
and Industry.
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Training Entrepreneurs Means
Creating Agents of Change

Individuals with the abillity to tfransform
ideas into tangible solutions.

Preparing students for the fufure requires feaching them how to

create it.

By Emilia Gazel Leiton

Institutions of higher education face a great respon-
sibility: it's not just about teaching but about empow-
ering. Universities should transform into hubs that fos-
ter innovation, creativity, and societal change. At the
core of this metamorphosis is enfrepreneurship, which
is more than just creating companies; it represents a
new mindset, a personal resource, and a means to
positively influence communities.

At Fidélitas University in Costa Rica, we believe that
the future of entrepreneurship and its integration within
higher education is not just promising but essential to
the very DNA of education, as envisioned by our in-
stifution. As proud members of Babson Collaborative
for Entrepreneurship Education, a worldwide research
network led by Babson College, a leader in entrepre-

neurship education, we have opened up significant
opportunities for innovation, scholarship, learning, en-
gagement, cultural exchange, and professional de-
velopment by collaborating with students, educators,
and enfrepreneurs globally to nurture an entrepreneur-
ial spirit in our community.

Entrepreneurship as a Foundational Element of Univer-
sidad Fidélitas’ Educational Model

At Fidélitas University, entrepreneurship is not merely an
extracurricular activity; it is woven into the core of our
educational framework, which is based on the STEM
methodology focused on learning by doing and under
the CDIO model (conceive, design, implement, and
operate). Although students pursue degrees in Eco-

57



nomics, Engineering, Social Sciences, or Computer Sci-
ence, we persistently encourage them to cultivate an
enfrepreneurial mindset: detect opportunities, ana-
lyze market needs, solve problems, harness creativity
for prototyping, take the first step, engage actively,
strategize, navigate uncertainties, and create value
for others.

Entrepreneurship is integrated intfo the syllabi of the
different majors through basic courses and specialized
subjects. Our professors are trained on a regular ba-
sis in entrepreneurial teaching methodologies through
Babson and put into practice experiential learning
techniques such as design thinking and case studies,
among others. As pioneers in Computer Science and
Engineering, our students engage in simulated startup
activities supported by the advanced technological
resources available at our campus.

Learning by doing

We firmly believe that entrepreneurship is best under-
stood through practical experience. Consequently, at
Fidélitas, we host and facilitate entrepreneurship fairs
where our university community can showcase and
promote their projects.

In addition, we promote FideEmprende, which is an
initiative where students compete by presenting their
business ideas and ventures, which must follow crucial
criteria including being innovative, sustainable, and
disruptive. A panel of specialized judges evaluates and
selects the fop two proposals, which receive awards as
motivation.
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All these experiences strengthen the self-confidence,
ignite creativity, and reflect our strong dedication to
education that is experiential, practical, and oriented
tfoward results.

Hub for creativity and collaboration

An important feature of our enfrepreneurial ecosys-
tem is the Innovation Building at Fidélitas University. It is
much more than just a physical facility; it stands for our
dedication to fostering student creativity and interdis-
ciplinary collaboration.

This building is equipped with high-tech resources for
creating prototypes, digital fabrication, and multime-
dia production. Students from every major can bring
their ideas to life here, whether they involve ground-
breaking products, mobile apps, or solutions aimed at
social beftterment. This is a space where concepts furn
info tangible outcomes, where innovation is not just im-
agined but built.

Social transformation starts with the way we educate

At Fidélitas University, we are committed to ensuring
that every student, regardless of their origin or disci-
pline, has an open door to opportunities for innovation
and leadership. That is why we encourage them to ad-
dress both community issues and to think about global
challenges. It is also why, as Central American repre-
sentatives of the Mars Challenge, a Space Talent Lab
initiative that immerses us in a deep reflection on what
is essential for human survival, we invite students from
all the universities of the country to participate in this
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hackathon devising solutions applicable
both to space exploration and to energy
sustainability on Earth.

Connection is key

The future of entrepreneurship in higher ed-
ucation cannot be achieved in isolation. It
requires collaborative networks between
the academic body, the productive sec-
tor, the government, and civil society. In
fact, our alliance with the Babson Collab-
orative is an example of this model, which
allows us fo connect with a global com-
munity, exchange ideas, and apply good
international practices.

We also cultivate local alliances with com-
panies, governmental organizations, and
non-governmental organizations, ensuring
that innovation is anchored in reality and is
impact-oriented.



Aforward
vision

Higher education institutions
must adopt a systemic and stra-
tegic approach. This approach
should include an institutional
commitment, the updating of
study programs and feacher
fraining on entrepreneurship,
investment in infrastructure with
advanced technology, and
the linking of the community

with real problems and public
and private entifies.

As the leading university in the
countfry in Engineering and
Computer Science, we believe
that higher education institu-
fions have the potential to be
engines of change. We can
achieve this by not only tfeach-
ing what it is but also helping
students to imagine and build
what it could be. When our
university prioritizes entrepre-
neurship and collaboration, the
next generation is empowered
not only to succeed but also to
create a positive impact in their
context.
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Emilia Gazelholds a Master’'sdegree in Educational
Administration and a Diploma in STEM-STEAM
Teaching Methodology. She has completed
intfernational training in areas like virtual education,
leadership, agile methodologies, design thinking,
artificial inteligence, and entrepreneurship at
Babson College. With an impressive 33 years in
private higher education, she has taken on various
roles, including preschool and primary feacher,
university professor and program director, Director
of University Extension, Secretary General, and
Rector.

For the last 17 years, she has worked at Fidélitas
University, where she has led academic innovation
as Director of Academic Processes, Vice-Rector,
and now, as Rector. Her extensive experience

includes designing and accrediting academic
and fechnical programs, as well as implementing
the STEM methodology at the university level.
Additionally, she serves as an international peer
reviewer for EQUAA.

Ms. Gazel has actively participated ininternational
forums as a panelist and has been honored with
the Casa Feingenblatt Award for her significant
contributions to education. Her certifications
come from esteemed institutions in Chile, Spain,
Colombia, and the U.S. (Laspau-Harvard). Known
for her ethical leadership, sharp decision-making
skills, and unwavering commitment to tfransforming
education through STEM, entrepreneurship, and
the integrafion of Al in teaching, Emilia Gazel is
fruly a leader in her field.






Innovation with Purpose
Public University, Entrepreneurial
Spirit, and Sustainability

By Esther Lucia Sanchez

At UNCUYO, we understand that Higher Education must be a co-creation, where
knowledge becomes action and the enfrepreneurial spirit is cultivated as a tool
for social transformation. The commitment of this Argentinian public university is ex-
pressed through the formation of individuals capable of innovating with ethical pur-
pose, generating value in their communities, and building fairer, more inclusive, and
sustainable futures.
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Along that path, we take on an inescapable responsi-
bility: to create real conditions for talent to flourish and
for knowledge to franslate intfo well-being. Our vision is
anchored in the idea of a university engaged with its
environment, one that promotes critical and creative
thinking and does not settle for interpreting reality, but
actively seeks to fransform it.

Today, in a global context of uncertainty, rising ine-
quality, and unprecedented environmental challeng-
es, universities are called to reinvent themselves. For
this reason, Higher Education must, by definition, be
a driver of innovation. Our university sees research,
science, and fechnology as the foundation for inno-
vation and global development. We value entfrepre-
neurial leadership, environmental commitment, and
collective creativity as pillars of a university that looks
to the future with hope, courage, and a sense of op-
portunity.

Innovation and the entrepreneurial spirit are mutually
reinforcing phenomena that thrive in institutional envi-
ronments where freedom of thought, the desire to act,
and the will o fransform are shared values.

At UNCUYO, we believe that to innovate is to dare
to imagine what does not yet exist. It is the courage
not fo follow trends, but to set them. That's why we
see enfrepreneurship as a tool for personal fulfilment
and collective transformation. We bring this vision to
life through programs like Emprende U, which nurtures
ideas with social, environmental, and economic im-
pact from an early age, integrating high school and
university students, teachers, and actors from the pro-
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duction ecosystem. Emprende U is a formative process
whereby leadership, teamwork, and creative thinking
are cultivated through a collaborative and friendly
team-based format.

Creativity, understood as a driver of change, often
arises in times of crisis. In Argentina, we know this well.
We face complex scenarios, but we also possess a
fremendous capacity for resilience. Given the right in-
centives, freedom to experiment, and supportive net-
works, innovation flourishes. This is evident in the experi-
ences of entrepreneurs who, even in adverse contexts,
have managed to develop sustainable, scalable, and
locally-rooted solutions.

For the creative spark to ignite, we must foster safe
spaces for dialogue, and the exchange of diverse
perspectives. In this sense, the university must be a fer-
file ground for imagining the new. With this conviction,
we promote disruptive innovation programs such as
the development of a digital transformation platform
based on X-Road, which improves institutional man-
agement processes, reduces bureaucratic burden,
and advances a model of a smart, agile, and peo-
ple-cenfred university.

Our commitment to transformation is also reflected in
our drive toward a sustainable university. The upcom-
ing implementation of the Yolanda Law will be a key
step in equipping our community with environmen-
tal competencies, promoting active and conscious
citizenship, and embedding sustainability across all
university policies. We have also initiated a system
fo measure our institutional carbon footprint, aiming



to guide strategic decisions toward responsible and
transparent environmental management. This effort
adds to actions we have been taking for years across
our campus—such as the UNCUYO Separates its Waste
project, which made us the first university in the coun-
fry to manage its waste with social inclusion.

The recently inaugurated Community Family Medi-
cine Residency represents yet another form of social
innovation. Its design reflects a comprehensive view
of health focused on community care, prevention,
and ferritorial connection. It brings together scientific
knowledge, social commitment, and excellent train-
ing, proving that to innovate also means to draw clos-
er to people and their real needs.

Finally, infernationalization of thought and regional co-
operation is essential to amplifying the impact of our
actions. In this direction, UNCUYO was honoured to
host the Second Summit of the Cartagena Group, a
space that brings together Latin American universities
committed to fransformative higher education—open
to disruption and capable of imagining new futures
from the Global South.

At UNCUYO, we believe that to inno-
vate is fo dare fo imagine what does
not yet exist. It is the courage not to
follow trends, but to set them.




UNCUYO is part of infernational networks and consortia
funded by the European Union to develop projects that
address current challenges such as climate change
(CLIMAR) and social innovation and sustainability
(HEADCET). It leads research and technological devel-
opment projects that foster the creation of high-level
knowledge with a realimpact on the socio-productive
environment and the well-being of society.

We are convinced that the university of the future is
built today—through every decision that promotes pur-
pose-driven entfrepreneurship, meaningful innovation,
and sustainability as a guiding principle. At UNCUYO,
we embrace this challenge with passion, with people
at the centre of our vision, and with the conviction that
every policy, every initiative, and every project can be
an opportunity to create well-being.

Universities must become frue ecosystems of possibili-
ty—spaces where ideas can take roof, knowledge be-
comes a tool for empowerment, and dreams turn into
action. Our mission as a public university is to ensure
that every student can develop their potential with

freedom and commitment.

The world needs bold, committed, and generous uni-
versities. Universities that not only respond to challeng-
es but anficipate them—ones that not only educate
but also inspire big dreams. Universities must develop
well-rounded citizens capable of leading the transfor-
mations needed to build a better world for all.

That is the path we have chosen to follow—with hope,
strategic vision, and the deep conviction that a public,
enfrepreneurial, and sustainable university is a trans-
formative force capable of opening doors to new
worlds and possible futures.
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Esther Lucia Sanchez
Rector, National University of Cuyo

Esther Lucia Sanchez is a Certified Public Accountant. She graduated from
the National University of Cuyo (UNCuyo), where she also earned a Master’s
Degree in Social Psychology. Since August 16, 2022, she has served as Rector
of the university, elected by direct vote. Previously, she was Dean of the
Faculty of Economic Sciences at the same university from 2014 to 2022.

She has directed several postgraduate programs, including the Specialization
in Cost and Business Management, Master's in Agribusiness Management,
and Master’s in Sustainable Development and Social Responsibility. In
addition, she is a recognized researcher, with a notable track record in
projects focused on mesoeconomic cost analysis and social responsibility
in the wine industry. She is the author of over 40 research papers and book
chapters on wine industry management, cost analysis, and professional
fraining in economic sciences. Since 2022, she has served as President of
MetaRed S Argentina, a Sustainability and Social Responsibility Network for
Universities across several Ibero-American countries, promoted by Universia
and Santander Universidades. In November 2023, she was appointed Vice
President of the International Institute of Costs.
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How to Train
Entrepreneur-
ship Trainers?

By Oscar Dominguez Gonzdlez, Julidn Esteban
Gutiérrez Rodriguez & Maria Carolina Ortiz
Riaga

In Colombia, the University Entrepreneurship Network
REUNE, one of the academic networks promoted by
the Colombian Association of Universities (ASCUN),
formally began its activities in Bogotd in 2009. ASCUN
brings together almost one hundred higher educa-
fion institutions across the country, seeking to improve



academic quality, protect university autonomy, and
promote the pursuit and dissemination of knowledge
(ASCUN, n.d.). Currently, approximately 80 universities
participate in REUNE, developing entrepreneurship
promotion activities in most of the 32 departments that
comprise the national territory.

The Network focuses on enhancing entfrepreneurship
in higher education's key functions: training, research,
and connecting institutions with their surroundings. It is
a space for articulation and interaction between HEls
that develops and strengthens tools, models, and ca-
pabilities in innovation and entrepreneurship to gener-
ate proposals for change in the social, academic, and
business spheres. (REUNE, n.d.)

In 2013, the International Symposium on University En-
trepreneurship (SIEMU) was proposed to train entrepre-
neurs. The symposium has been held annually, with the
12th edition scheduled for 2024. SIEMU aims to explore
and engage with infernational ecosystems and expe-
riences that support and enhance university entrepre-
neurship in the country. In addition to the symposium,
educational institution directors and entrepreneurship
leaders have undertaken international trips to coun-
tries such as Finland, Canada, Brazil, and Chile. How-
ever, these trips were disrupted by the pandemic and
have not resumed.

The Symposium is structured each year around an axis
selected by the organizing universities, and guests who
can contribute their experience and knowledge to this
theme are selected.
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2013 - The Role of Entrepreneurship in Univer-
sities

2014 - University-Business-State Relationship

2015 - Creating Society from Knowledge

2016 — Necessarily Global and Disruptive
Education

2017 - The Power of Regions

2018 - Entrepreneurial University

2019 - Knowledge and Society: Challenges
and Trials

2020 - The Virtual Entrepreneurial Classroom
as a Space for Transformation: Dynamics and
Challenges of Teaching in an International
Context

2021 - Higher Education and Entrepreneur-
ship as an Engine of Transformation for
Economic Reactivation

2022 - The Power of Regions +5

2023 - Sustainability: Changes and
Challenges Towards the Future

2024 - Popular Digital Revolution




According to studies conducted by REUNE, profes-
sors teaching entrepreneurship courses in Colombian
higher education institutions may lack expertise in the
subject or real-world business experience. Therefore,
the symposium highlights successful experiences and
best practices in fraining entrepreneurs and fostering
connections between universities and their stake-
holders worldwide. Over the past 12 years, the event
has welcomed guests from numerous Latin American
countries, as well as the Netherlands, Germany, Spain,
Finland, the Czech Republic, Taiwan, and Rwanda.

Colombia is a centralized country, meaning most op-
portunities are concentrated in Bogotd, its capital, and
three other major cities. However, one of the benefits
of the Symposium has been its presence in other me-
dium and small fowns across the country, which have
taken advantage of this to link their academic events
with this strategy. The results have been reflected in in-
creased aftendance and participation from each re-
gion's university population and business sector. Thus,
the organization of each Symposium demands careful
planning of travel, dates, and schedules in accord-
ance with the profile of the guests and the interests of
each territory.

Ultimately, SIEMU exemplifies how

a sustained, collaborative initiative
can strengthen the enfrepreneurial
ecosystem within higher education,
contributing to regional develop-
ment and fostering global engage-
ment.
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The symposium funding was initially provided by univer-
sifies interested in joining the organization and estab-
lishing infernational connections. In recent years, oth-
er public and private organizations, such as regional
governments and chambers of commerce, have also
joined, recognizing the event'simpact on their respec-
tive regions. This is mainly because the work extends
beyond fraining professors. Workshops are held annu-
ally with students and entrepreneurs in different areas,
and networking activities involve members of various
university communities in each region. The Symposium
has thus evolved into a collaborative space, drawing
its success from the coordinated efforts of multiple
stakeholders interested in fostering enfrepreneurship in
Colombia.

The COVID-19 pandemic was a furning point for the
Symposium. With limited travel and financial resourc-
es, we had to rethink our strategy. We formed partner-
ships with three international networks: the Latin Amer-
ican Network of Innovation and Entrepreneurship of
CLADEA (RLIE), an Ibero-American network focused on
promoting entrepreneurship (MOTIVA), comprised of
university professors from various countries; and a net-
work of Spanish universities researching small and me-
dium enterprises (FAEDPYME). Each network brought
experts to conduct about 20 academic activities over
four days in 2020. We also organized virtual network-
ing exercises and achieved the highest aftendance
record for both SIEMU and the specific events of each
organization. While each network resumed its activities
after the pandemic, the experience paved the way
for future collaborations and taught us valuable les-
sons.

The impact of SIEMU has been significant and diverse.
It has strengthened the capacity of university entre-
preneurship representatives, leading to connections
between national and foreign institutions fo develop
student mobility programs, invitations for our professors
to represent Colombia at international events, and
collaboration on joint research projects in Latin Amer-
ica.

Cooperation agreements have also been signed
between representatives of foreign universities and
Colombian institutions hosting the Symposium. These
agreements allow access to financial resources and
promote teacher mobility in areas that would not
have had these opportunities otherwise. The invitation
to participate in this book results from ACEEU's involve-
ment in the 7th Symposium. These impacts not only
improve university management but also benefit en-
frepreneurs by providing access to contacts, calls for
proposals, and business opportunities worldwide. This
brief review hopes to show that SIEMU, one of REUNE's
flagship activities, is a confinuous effort that has re-
sponded to the need to strengthen entrepreneurship
capabilities in Colombian higher education institutions.

The text describes the history and evolution of the In-
fernational Symposium of University Enfrepreneurship
(SIEMU) in Colombia, an initiative that emerged in 2013
as part of the University Entrepreneurship Network—RE-
UNE. REUNE brings together approximately 80 Colom-
bian universities and seeks to strengthen entrepreneur-
ship through education, research, and environmental
engagement.
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SIEMU was created to train enfrepreneurship trainers. It
takes place annually and has different central themes.
The event has welcomed international participants
from various countries and has been characterized
by decentralizing its activities and bringing knowledge
to different regions of Colombia. Initial funding came
from organizing universities, but various public and pri-
vate organizations have joined in recent years.

During the COVID-19 pandemic, SIEMU reinvented it-
self by establishing partnerships with other international
networks (RLIE, MOTIVA, and FAEDPYME), enabling re-
cord attendance. The symposium's impact has been
significant, including international cooperation agree-
menfts, student mobility programs, joint research pro-
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jects, and networking opportunities for entrepreneurs.
SIEMU has become a flagship activity that strengthens
entrepreneurial capabilities in Colombian higher edu-
cation.
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Oscar Dominguez
Gonzdlez

Agronomist  Engineer,  specialist  in
Environmental Education Planning and
Strategic Management, and holder of
a Master's in Education. He has served
as a project consultant for the Ministry of
Natfional Education, SENA, PRONATTA,
ECOFONDO, and the Natfional Royalties
Fund.

He held positions as Director of the
Education Fund of the Meta Department,
Financial Deputy Director of the Meta
Tourism Institute, and Director of the
Villavicencio campus of Antonio Narino
University.

He also served as Head of Promotion and
Development, Director of IDEAD, Vice-
Rector of Resources, and Rector of the
University of Los Lianos for two tferms. In 2016,
he was appointed Secretary General of
the Colombian Association of Universities,
and he is currently the Executive Director
of ASCUN.



Julidn Esteban
Gutiérrez
Rodriguez

Professor, researcher
and consultant

Entrepreneur, psychologist, consultant, researcher,
and holder of a master's degree in fechnological
projects, he has extensive national and international
experience in entrepreneurship and innovation. He
has served as a professor, manager, and researcher
atrenowned higher education institutions in Colombia
and other countries, working on diverse topics
such as rural enfrepreneurship, tfechnology-based
ventures, fechnology management, peace-oriented
enfrepreneurship, leadership, startups, scaleups,
empowerment, and innovation (private, open, and
public). He has also led institutional strengthening
processes and the development of innovatfion
ecosystems in various regions around the world.

His professional profile has been shaped through
fraining programs conducted in Europe, North
America, Asia, and Africa, which have provided
him with a broad perspective on global affairs. For
over a decade, he has led institutional collaboration
processes in higher education through active
participation in academic and knowledge networks
focused on innovation and enfrepreneurship.

Maria Carolina
Ortiz Riaga

Academic
coordinator of
REUNE

Psychologist and Master's in Education from the
Pontfificia Universidad Javeriana, specialistin University
Teaching fromthe Universidad MilitarNueva Granada.
Teacher and researcher in enfrepreneurship and
innovation issues in undergraduate and graduate
programs at the Faculty of Economic Sciences of the
Universidad Militar Nueva Granada. Researcher of
the Group of Contemporary Studies in Management
and Organizations. Author of several books and
scientific arficles on enfrepreneurship and innovation.
She was Director of Outreach and Social Projection of
the Faculty and Economic Sciences and Coordinator
of the Center for Innovation and Entrepreneurship
Neogranadino - CIEN, a position from which
she developed various activities to strengthen
entrepreneurship at the University, among which the
creation of the Club of Neogranadinos Entrepreneurs
and the proposal of the Neogranadinos Business
Network stand out. Coordinator of social internships
in entrepreneurship. Member of the University
Enfrepreneurship Network — REUNE since July 2011.
Coordinator of the editorial project of the network
From U to E: Experiences of University Enfrepreneurship
in Colombia. Academic coordinator of REUNE.
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Enireprenevrial and
Engaged University

Creating opportunities in
challenging times.

The education landscape is dynamic, with
external factors often beyond one’s control.
Entrepreneurial universities that can pivot and
adjust to changing circumstances are better
positioned to find opportunities in adversity.

By Abdul Jalil Ghazali

In recent decades, the landscape of education has changed fremendously.
Disruption caused by Covid-19 created a sudden opportunity to look at alter-
native platforms for access to education. The face-to-face learning that was
the mainstream suddenly disappears overnight. Different universities reacted
differently to adapt to the challenging fime. Those that were agile and entre-
preneurial quickly reset the button and adopted online learning as the main-
stream platform. Those that did not stfruggled to survive.

It was a phase of uncertainty for many but for some it was the era where crea-
fivity, innovation and being entrepreneurial became a necessity. “Sustainabil-
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ity not profitability” became the mantra. Accessibility
to education was the priority — not physical presence in
classrooms. Universities engaged with core stakehold-
ers as part of their social responsibility to ensure that no
students were left behind. It was 2 years of uncertain-
ty, experimentation and adaptation for the education
landscape.

Fast forward, entrepreneurial-driven institutions contin-
ue to fast tfrack the development of innovative learn-
ing platforms. It creates efficiency through a hybrid
learning model - a synergistically-balanced model
between face-to-face and self-paced online learning
and assessment. Universities that are entrepreneurial
effectively engaged their stakeholders in the adoption
of the new hybrid learning model as the mainstream
learning platform — online learning is no longer a sec-
ond-rate education.

With strong demand for lifelong learning, courses and
programs are offered in learning chunks that can be
made affordable and stackable. It opens opportuni-
ties for adult learners to upskill and re-skill for job market
competitiveness. Physical boundaries and facilities are
no longer a limitation. Cross-border education through
collaborative partnership opens opportunities for mul-
ti-institutional recognition and accreditation, thus cre-
ating new opportunities in the creation and develop-
ment of new globally developed talents.

The entrepreneurial university re-directs its investments
from physical to digital infrastructures and talent de-
velopment. Cloud-based infrastructures were adopt-
ed and talent, be it faculty members or administratfive
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support staff, was quickly re-skilled to adapt and adopt
the new technologies and applications such as Al and
blockchain. Students were infroduced to self-admin-
istered learning tools and online assessment tools, al-
lowing them to be self-driven, self-paced independent
learners.

For the entrepreneurial and engaged university, the
way forward includes:

1. Active engagement with all stakeholders, espe-
cially policy makers, for agility and fast adoption
of new technologies and learning approaches
without sacrificing quality and integrity.

2. Sustainable Innovation Ecosystems: prioritize
innovations that are not just profitable but socially
inclusive—such as affordable healthcare and ed-
ucation tools for underprivileged communities.

3. Measuring Dual Impact: In addition to com-
mercialization metrics of most enfrepreneurial
universities, institutions can adopt social responsi-
bility indicators, such as community impact and
sustainability practices.

4. Government Support for Social Research: En-
hanced research funding landscapes can be
broadened to support socially-engaged projects
alongside commercialization.

5. Community-Centered Curriculum: Embedding
service learning, civic engagement and cultur-
al competencies info courses that can equip
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students to think critically and act responsibly as
future entrepreneurs and leaders.

Regional Inclusion: institutional partnerships with
universities locally and abroad in promoting cul-
tural competencies.

Dynamic Multi-Stakeholder Governance: include
voices from civil society, indigenous groups, and
local governments in decision-making bodies to
maintain a balance between market-driven inter-
ests and social needs.
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A Malaysian Way Forward:

In Asia, and specifically in the context of Management
and Science University Malaysia, the paradox of the
enfrepreneurial and engaged university is not a con-
fradiction to be solved, but a fension to be managed.
MSU recognizes that true excellence lies not just in
revenue generation or global ranking, but in societal
relevance and producing a balanced, holistic and
well-rounded graduate. This is achieved through a ho-
listic student learning experience that encompasses
academic excellence, global mobility programs, en-
riching personal competency such as leadership, en-

85



frepreneurship, cultural competency, teamwork and
concerns for environment and society. All 17 SDGs be-
came the pillars in developing MSU 2G culture — giving
and gratitude.

The entrepreneurial spirit coupled with active stake-
holder engagement creates a balanced perspective
of measuring success beyond financial performance.
It infuses concerns for stakeholder benefits, integrity
and sustainability. True balance will happen when
it strives as a purpose or value-driven university. The
long-term impact is now visible as MSU is now ranked
101-200 in the THE Impact Ranking University in 2025 as
compared to ranking of 300 in 2024. Among the signif-
icant inifiatives are the RM50 million scholarships allo-
cation to deserving students and MSU Medical Centre
Healthcare Equity for Affordable and Rapid Treatment
(HEART) program — a Public-Private Partnership to pro-
vide access to medical treatment to under-privileged
communities.

To summarise, in navigating disruption and uncertain-

ty, entrepreneurial and engaged universities like MSU
demonstrate how higher education can remain agile,
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inclusive, and impactful. By shifting investments from
physical to digital infrastructure, empowering learners,
and embedding sustainability and social equity into
their core mission, such insfitutions redefine success
beyond fraditional metrics. The MSU example shows
that integrating stakeholder engagement, innova-
tion, and purpose-driven leadership creates a model
of higher education that is both globally relevant and
locally responsive. As higher education evolves, the
tfrue mark of excellence lies not only in innovation or
rankings but in the tfransformative value delivered to
students and society.




Abdul Jalil
Ghazali

Senior Vice President
Industrial Linkages &
Entrepreneurship

Prof. Dr Abdul Jalil Ghazali is currently the
Senior Vice President of Industrial Linkages
and Entrepreneurship for Management
& Science University (MSU). He oversees
MSU's  industry-university  partnerships,
entrepreneurship ecosystem and
development of Start-Ups in emerging
technologies such as blockchain and is
actively involved in university strategic
initiatives. He has over 36 vyears of
experience in various management roles in
auditing and human resources in both local
and multinational companies and had
served PETRONAS, PROTON, JT International,
Maybank Investment Bank and FGV IFFCO.
He holds a Doctor in Business Administration
(DBA)  from University of Newcastle,
Australia and is a Certified Professional
Coach. He also serves as a committee
member within the Federation of Malaysian
Manufacturers Malaysia. Socially, he is
active in social works related to elevating
education, economic and social needs of
under-privileged communities in Malaysia,
Indonesia and Cambodia.







Entrepreneurship

Rewired
How Al is Redefining the
Next Gen of Innovators

Al is transforming entrepreneurship:
empowering diverse founders, reshaping
education, and driving ethical, inclusive
innovation across the globe.

By Fehmida Hussain

In the rapidly changing field of information technology, arfificial intelligence
(Al) stands at the forefront of fechnological advancement, significantly in-
fluencing all sectors, including entfrepreneurship. Unlike fradifional discus-
sions that treat Al as a mere support tool, this article presents Al as an active
co-creator, redefining enfrepreneurial education, enabling inclusivity, and
fransforming business strategies at a systemic level. It highlights a shift from
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capital-intensive innovation to agile, tech-augment-
ed entrepreneurship where access, ethics, and global
diversity take centre stage. In parficular, the focus is
on entrepreneurial education and the critical role that
higher education instfitutions play in equipping stu-
dents and fresh graduates interested in enfrepreneur-
ship with essential Al literacy. This perspective provides
a unique and comprehensive view of how Al is culti-
vating the next generation of entrepreneurs who are
not only digitally fluent but also socially conscious and
globally connected.

A notable example of sharing best practice in action
is the Middlesex University Dubai Innovation Hub (MIH,
nd), a university-led ecosystem fostering interdiscipli-
nary entrepreneurship and innovation. Positioned at
the intersection of academia and industry, the Hub
brings together students, researchers, and external
partners to co-develop solutions with real-world im-
pact. Its model encourages knowledge exchange
across sectors, embedding entrepreneurial thinking
intfo diverse disciplines and demonstrating how higher
education can drive inclusive innovation atf scale.

Democratizing Innovation Through Al

Historically, entrepreneurship required substantial cap-
ital, extensive networks, and deep industry knowledge.
Today, Alis levelling the playing field, enabling individ-
uals from diverse backgrounds to initiate and scale
businesses with unprecedented ease. No-code and
low-code platforms empower non-technical founders
to develop sophisticated digital products using natu-
ral language prompts. Tools like ChatGPT, Midjourney,

and Synthesia facilitate content creation, customer
engagement, and branding, functions tfraditionally
requiring specialized teams. This democratization ex-
fends to small businesses, with many utilizihg Al-ena-
bled tools to enhance efficiency and reduce opera-
fional costs (Fossen et al., 2024).

Al as a Strategic Partner in Entrepreneurship

Beyond operational assistance, Al serves as a strate-
gic partner in the entrepreneurial journey. Advanced
analytics platforms such as Tableau and Power Bl now
incorporate Al to provide predictive insights, enabling
entrepreneurs to make data-driven decisions with
greater confidence. These tools analyse vast datasets
to identify market frends, customer preferences, and
potential risks, offering a level of strategic foresight
previously accessible only to large corporations. Al
tools like Salesforce's Agentforce Al and Sales Coach
enhance client research and interactions, offering
real-time advice to support entrepreneurs (Gindert &
Muller, 2024).

Transforming Entrepreneurial Education

The infusion of Al into entrepreneurship necessitates
a reimagining of educational paradigms. Institutions
are increasingly infegrating Al literacy into their curric-
ula, recognizing the importance of equipping future
entrepreneurs with the skills to leverage Al effectively
(Vecchiarini & Somid, 2024). Initiatives like Heartland
Forward's Al curriculum and Google's Growth Acade-
my: Al for Education provide mentorship and resourc-
es, emphasizing the role of Al in creating personalized

T SR ONY O Y """ - W -



) -
R P

and accessible learning experiences. In addition, plat-
forms such as OpenAl's Learning Platform and Khan
Academy's Khanmigo tool offer personalized Al tutors
that help learners grasp foundational and advanced Al
concepts, fostering self-directed and inclusive learning

(Khan Academy, 2023; OpenAl, 2024). These platforms
are instrumental in building early-stage competencies
for future innovators and serve as complementary re-




sources alongside formal university programs. Through
the Middlesex Innovation Hub, entrepreneurship ed-
ucation is further enriched through the strategic em-
bedding of artificial inteligence (Al) into both teach-
ing and venture development processes. Students are
encouraged to explore Al as both a tool and a top-
ic—leveraging generative design, predictive analyt-
ics, and automation in the creation of business models
and solutions. This integration equips learners with the
technical fluency and critical perspective needed to
innovate responsibly in Al-driven economies. One of
the Hub's flagship programmes, MDXcelerator, pro-
vides an intensive venture-building experience for
students and alumni, supporting them from ideation
to launch. Participants benefit from mentorship, seed
funding, and access to cutting-edge facilities. MDX-
celerator exemplifies how universities can cultivate
entrepreneurial capacity within their communities by
providing structured, supported pathways into inno-
vation and enterprise.

Ethical Considerations in Al-Driven Entrepreneurship

As Al becomes integral to entrepreneurship, ethical
considerations gain prominence. Concerns surround-
ing data privacy, algorithmic bias, and transparency
necessitate a conscientious approach to Al integra-
tion. Frameworks such as the European Commission's
"Ethics Guidelines for Trustworthy Al' emphasize em-
bedding fairness, accountability, and inclusiveness
into Al systems. Ethical Al practices are crucial for
building consumer trust and fostering long-term suc-
cess (Fenwick et al., 2024).
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Fostering Inclusive Enirepreneurship Through Al

Al's potential to foster inclusive entrepreneurship is ev-
ident in its application across diverse demographics
and geographies. In developing regions, Al facilitates
access to resources and markets, enabling local en-
frepreneurs to overcome infrastructural challenges.
Language translation tools and Al-driven logistics
platforms support cross-border collaborations and
streamline operations. Furthermore, Al fools amplify
the voices of underrepresented groups, offering tai-
lored mentorship and support to promote diversity
and equity (Gupta et al., 2023).

Redefining the Entrepreneurial Mindset

The integration of Al into enfrepreneurship necessi-
tates a shiftf in mindset. Modern enfrepreneurs must
blend creativity with fechnological acumen, embrac-
ing a data-driven approach to innovation. This entails
a willingness to experiment, adapt, and collaborate.
The lean startup methodology, emphasizing iterative
development and customer feedback, aligns seam-
lessly with Al's capabilities and supports rapid proto-
typing and market analysis.

Artificial intelligence is not merely a tool but a frans-
formative force redefining enfrepreneurship. By
democratizing access to resources, enhancing stra-
tegic decision-making, and fostering inclusivity, Al
empowers a new generation of innovators to tackle
complex challenges and drive economic growth. To
fully harness Al's potential, stakeholders must invest in



education, prioritize ethical considerations, and cultivate
an enfrepreneurial culture that embraces technological
advancement. In doing so, society can ensure that the
future of entrepreneurship is not only innovative but also
equitable and responsible. Hence, as we stand at the inter-
section of Al and entrepreneurship, the imperative is clear:
future-ready entrepreneurs must be equipped noft just with
business acumen, but with Al literacy, ethical awareness,
and a collaborative mindset. The institutions that nurture
this new wave of entrepreneurs, especially those in high-
er education, will play a pivotal role in shaping inclusive,
adaptive, and impactful innovation ecosystems.
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Redefining Enfrepreneurship
and Engagement in Higher
Education

How Entrepreneurship and Engagement reshape higher education
through inclusive innovation, student start-ups, and meaningful
community Impact

By Keolebogile Motaung
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In my experience, entrepreneurship and engagement

are no longer optional elements in higher education: ‘ ‘
they are essential. Over the years, | have come to un-

derstand that true transformation happens when we
empower our students and staff to go beyond aco-
demic excellence and step info roles as innovators,
problem-solvers, and active community contributors.
My journey, shaped by years in research, academic

leadership, and entrepreneurial practice, has shown ticking boxes.

Entrepreneurship and engagement
are deeply personal for me. They
are about changing lives, not just

me how universities can become living laboratories that
fuel economic growth, address societal challenges, and
promote social justice.

As someone deeply involved in both the academic
and entrepreneurial ecosystems, | have seen firsthand
the impact of integrating fraditional knowledge with
modern science to create meaningful, context-specif-
ic innovations. From supervising postgraduate students
to commercialising plant-based biomedical products,
I have committed myself to building bridges between
disciplines, sectors, and communities. This article is not
just a theoretical reflection: it is grounded in practice,
informed by my work as Chairperson of the EDHE Com-
munity of Practice for Entrepreneurship Research, as a
board member of the Technology Innovation Agency,
and as founder of Global Health Biotech. Drawing on
the ACEEU Accreditation process, | share my perspec-
five on what it truly means to lead and live the entrepre-
neurial university mission.

When | started this journey, | knew that fransforming
higher education would not come from policy docu-
ments alone: it had to come from doing the work, from
the ground up. My work across institutions, particularly
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within the EDHE Community of Practice, has been fo-
cused on shiffing mindsets and culfures. | have often
said that we need to move from compliance to con-
viction. Enfrepreneurship should not feel like an add-
on; it must be part of our DNA.

At the heart of my approach is inclusivity. | believe in
the power of co-creation where students, academics,
industry, and communities collaborate to solve real
problems. This is something | actively practice through
my research, especially in the biomedical space,
where | have drawn from indigenous plant knowledge
to develop innovative healthcare solutions. This led to
the founding of Global Health Biotech, a company
that started in the lab but lives in the community. We
have taken a plant-based anti-inflammatory ointment

from concept to commercial product - proof that
academic research can and should lead to tangible
benefits for people.

In alignment with the ACEEU framework, | have fo-
cused on three critical areas: entrepreneurial teach-
ing and learning, building institutional capacity, and
third mission engagement. At the Durban University of
Technology, | helped launch the Support Undergradu-
ate Research Excellence (SURE) programme. Students
were able to turn their assignments into start-ups and
up-scaling for Research and Enfrepreneurship. SURE
equips students with tools to take their research info
the marketplace through IP development, mentorship,
and business incubation. This is how we build a gener-
ation of innovators who do not wait for opportunities
but create them.

Another key lesson has been the value of interdiscipli-
nary collaboration. Through SURE, | have brought fo-
gether students from other faculties and departments
such as economists, biomedical scientists, and mar-
keting, legal and accountancy to co-design solutions.




These partnerships have not only enriched our acao-
demic outputs but also grounded them in real-world
relevance.

But it is not always easy. There are institutional hurdles
such as funding constraints, risk aversion, and frag-
mented systems. Yet, | have seen that with strong lead-
ership, consistent advocacy, and strategic alignment,
change is possible. We need more champions - peo-
ple who will push the boundaries and open doors for
the next generation.

My Engagement goes beyond campus walls. In rural
communities, | work with traditional healers to validate
and protect indigenous knowledge, ensuring our inno-
vations honour their roots. This is not just about innova-
tion, it is about justice, about recognising the value in
all forms of knowledge.

Entrepreneurship and engagement are deeply per-
sonal for me. They are about changing lives, not just
ticking boxes. In South Africa and across the continent,
we face urgent challenges - youth unemployment, in-
equality, and health disparities. Higher education must
be part of the solution.

The ACEEU accreditation offers more than a checklist,
it is a compass. It helps us focus on what matters: em-
powering people, building sustainable systems, and
fostering innovation that is both scalable and socially
responsive. My experience has taught me that when
we commit to this journey authentically and intention-
ally, we see real impact.

We produce graduates who are bold thinkers, not pas-
sive recipients of knowledge. We develop technolo-
gies that emerge from our soil and serve our people.
We engage communities not as beneficiaries, but as
partners. This is the future | believe in, and the future |
work tfowards every day.

The Entrepreneurial University is not just an aspiration;
it is a necessity. And as we walk this path, we must
remember: our greatfest innovations come from col-
laboration, our most powerful ideas come from lived
experience, and our biggest impact comes when we
serve with purpose.
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All Our Students
Are Potentidl
Entrepreneurs

Founded in 1990 by five friends with a
shared vision, UDD was created from
scratch to become a different kind of
university — one driven by innovation
and a deep commitment to fostering
entrepreneurship across all disciplines.

By Federico Valdés

The story of Universidad del Desarrollo (UDD) is itself an entfrepreneurial ex-
perience. Most universities are created by institutions and influential indi-
viduals such as the church, government branches or state leaders. We, on
the other hand, are a university founded by five friends who had met un-
der various life circumstances and had complementary affinities and skills.
Jointly, we decided to embark on a project that would transcend time and
positively impact our society.

It was January 1990, and while having breakfast in a café in Santiago de

Chile, we outlined on a napkin the foundations of what became a life pro-
ject: to create from scratch a private university. In the south of Chile, in Con-
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2. Entrepreneurship Courses and Programs for Every-

one: Our vision has always been that the enfrepre-
neurial DNA is present in all our students, regardless of
their field of study, and that in today's world, a medi-
cal doctor, a lawyer, a dentist, and an architect are
all potential entrepreneurs. That's why we developed
a wide range of entrepreneurship courses, which are
now mandatory for students across all disciplines. Thus,
enfrepreneurship education is a cross-cutting subject
at our university. And beyond the mandatory course,
all those interested in the topic can continue to ad-
vance in these subjects. Enfrepreneurship education
has universal positive value. When we talk about the
skills required for the 21st century, we are talking spe-
cifically about leadership, tfeamwork, crifical thinking,
flexibility, adaptability, and collaboration. That's what
our students learn in our first entrepreneurship course.
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In 2023 alone, over 6,000 students from all programs
completed these courses.

3. A Real Ecosystem: Building on that foundation, over
the years we have created an ecosystem to support
our entrepreneurial students, which the alumni com-
munity has also joined. This includes an Entrepreneur-
ship Academy, startup incubation programs, and ac-
celeration programs through UDD Ventures, one of the
most recognized accelerators in our country. Support
continues with a network of mentors, access to cow-
orking infrastructure, and financing through partner-
ships with companies and venture capital investors.
We have just launched a new community, the "UDD
Founders," which specifically brings together all our
alumni who have founded a startup.



Looking back now as one of the found-
ers and President of the university for
13 years, the truth is that the dream we
had 35 years ago of creating a univer-
sity from scratch, one that carried the
entfrepreneurial spirit at its heart, has
far exceeded what we imagined at
that time. Now we have a new dream:
that our entrepreneurial students and
alumni are fruly capable of changing
the world and leading Chilean society
towards development and prosperity.
That is what we have dedicated our-
selves to in recent years, with body and
soul, from this now consolidated UDD —
eager fo keep innovating, impacting,
and dreaming big.

Now we have a new dream: that our enfrepre-
neurial students and alumni are truly capable
of changing the world and leading Chilean
society towards development and prosperity.
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A Model for Entrepreneurial
Universities in South Africa

After 30 years of government-supported democracy,
entrepreneurship, identified as a catalyst for change, has
failed fo reduce poverty, unemployment, and inequality as

envisioned in SA

By Ricardo Peters

In the South African entrepreneurial eco-system,
Higher education institutions (HEls) play a crucial role
in offering entrepreneurship education and fraining
in order to, in part, address the social ills facing the
country, including poverty, unemployment and ine-
quality. To date, it could be argued, HEls have not
done enough. Culture, leadership, support, resourc-
es, and curriculum rigidity confribute to this lack of
progress. Universities must foster more enfrepreneurs

and innovators. This article presents a conceptual
framework with recommendations that contextual-
ise the entrepreneurship education ecosystem.

Enfrepreneurship is a learnable skill (Peters and Na-
icker, 2013), and higher education institutions should
actively facilitate this learning to enhance entrepre-
neurship education and entrepreneurial learning
among students.
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and operations and go beyond surface-level policies
and programmes. Resources also need to be allocat-
ed to these initiatives, as it makes the process tougher
without the requisite resources. Pedagogy must also be
addressed to bring about the desired outcomes. In ad-
dition to academic work, a strong focus must be placed
on the soft skills required to bring about the values, at-

Entrepreneurship should be ingrained in their core values ‘ ‘

HEls cannot successfully integrate
entrepreneurship and culfivate an
entrepreneurial culture without a

titudes and change that usher in the entrepreneurial clear intention expressed in their
culture, orientation and requisite skills that address the strategic documents, backed by
social narrative. senior management and driven by

strong entrepreneurial advocates.
An entrepreneurial mindset is a set of skills, attitudes and

traits essential for starting and running a successful busi-
ness (entrepreneurial or intrapreneurial). It involves iden-
tifying opportunities, taking calculated risks and thinking
creatively to solve problems. Programmes like hacko-
thons, business plan competitions and collaborative
projects with industry partners also play a significant role
in experiential learning. These initiatives encourage stu-
dents to develop innovative solutions to real-world prob-
lems, fostering a spirit of creativity and entrepreneurship.
For example, the annual entrepreneurship competitions
at many South African universities have led to the crea-
fion of successful startups that address local and global
challenges (Maaravi et al., 2021).

Higher education is confronting unparalleled challeng-
es regarding ifs purpose, role, organisation, and scope
within society and the economy. A cenfral question
in higher education discussions is whether HEIs should
function as entrepreneurial entities. The concept of the
entrepreneurial university (EU) was first articulated by Efz-
kowitz (1983) to delineate the divide between scientific
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research and commercial enterprise. Etzkowitz (1998)
characterised the shift in perception of the university
by businesses, viewing it as a contributor to production
and profit rather than solely as a provider of fraining
and education, as a second revolution in academia.
Subsequent advancements in the conceptualisation
of the EU are ascribed to Clark (1998). Clark perceived
the EU as a mechanism to address disparities between
the external environment and the university. The EU is
regarded as an inherent incubator, offering support
frameworks for educators and students to launch new
enterprises (Etzkowitz, 2003).

This indicates that HEIs must adopt an entrepreneuri-
al culture that fosters innovation, facilitates the com-
mercialisation of research, and employs a pragmatic
approach to addressing societal challenges (Klofsten
et al., 2019). Unfortunately, implementing this cultural

fransformation has been challenging, primarily be-
cause many HEls in South Africa focus on producing
job seekers rather than job creators, and confinue to
offer programs that do not result in employment in stu-
dents' specific fields. Moreover, in numerous cases, HEIs
are governed by individuals who lack a comprehen-
sive understanding of the infricacies of enfrepreneur-
ship and innovation. These individuals perceive en-
frepreneurship as a pursuit of self-interest and wealth
accumulation, rather than a mindset that cultivates
innovative solutions to societal issues. To effective-
ly cultivate an entrepreneurial culture and acumen,
HEIs must adopt an entrepreneurial approach rather
than remain bureaucratic entities that merely pay lip
service to the concept. Entrepreneurship must be em-
bedded in their fundamental values and operations,
franscending superficial policies and programs.




The Organisation for Economic Co-operation and
Development (OECD) provides a guiding framework
for the European Union. The OECD framework is a
widely recognised model for examining a university's
enfrepreneurial inclination. The structured framework
tfargets universities seeking guidance, concepts, and
motivation for the efficient administration of institution-
al change (OECD, 2012). The framework is infended
fo assist universities in evaluating their performance
based on criteria categorised into seven domains:
leadership and governance, organisational capacity,
human resources and incentives, entrepreneurship de-
velopment in pedagogy, pathways for entrepreneurs,
university-business collaboration for knowledge frans-
fer, the entrepreneurial university as a global institution,
and the assessment of the entrepreneurial university's
impact.

The framework serves as a self-assessment instrument
to assist universities in recognising their present circum-
stances and areas for improvement (OECD, 2012). In
Figure 1, a model is proposed for developing nations
such as South Africa.

Figure 1 illustrates a conceptual framework indicating
that cultivating an entrepreneurial culture, orientation,
behaviour, and acumen, supported by the leadership
of HEls, resources, and a suitable curriculum, can im-
prove entrepreneurial success among students, there-
by augmenting their entrepreneurial engagement and
aiding in the resolution of social issues. It illustrates that
HEIs aiming to implement this essential fransformation
and improve their future significance must embrace
a more entrepreneurial and innovative strategy. This

addresses the issue of suitably qualified individuals in
leadership positions who can foster and promote the
desired entrepreneurial agenda at HEls.

The author's experience suggests that HEIs cannot suc-
cessfully integrate entrepreneurship and cultivate an
enfrepreneurial culture without a clear intenfion out-
lined in their strategic documents, endorsed by senior
management - including the vice chancellor and dep-
uty vice chancellors, and driven by strong entrepre-
neurial advocates. The HElI must exhibit flexibility and
agility by appointing entrepreneurial scholars who can
infegrate relevant content and pedagogical methods
while consistently fostering entrepreneurial values and
culture. Strong relationships with strategic partners and
stakeholders, including businesses and alumni with-
in the enterprise ecosystem, are crucial for success.
Pedagogy must be considered to attain the desired
outcomes. In addition to academic endeavours, con-
siderable attention must be directed towards the soft
skills and mindset required tfo promote the values, afti-
tudes, behaviours, and, ultimately, social change that
nurtures an entrepreneurial culture, orientation, and
essential skills that address the social narrative.

HEIs cannot successfully integrate entfrepreneurship
and cultivate an entrepreneurial culture without a
clear intention expressed in their strategic documents,
backed by senior management and driven by strong
entrepreneurial advocates. HEIs must exhibit flexibility
and agility by appointing entrepreneurial academics
who can integrate relevant content and pedagogical
methods while consistently fostering entrepreneurial
values and culture. Strong relationships with strategic
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Government creates an enabling environment for Entrepreneurship & Enterprise Development to grow



partners and stakeholders, including businesses and
alumni within the enterprise ecosystem, are crifical for
success. Pedagogy must be taken into account to at-
tain the desired outcomes. In addition to academic
endeavours, considerable attention must be directed
towards the soft skills and mindset required to promote
the values, attitudes, behaviours, and, ultimately, so-
cial change that nurtures an entfrepreneurial culture,
orientation, and essential skills that address the social
narrative.

Recommendations

Higher Education Institutions must establish stronger
alliances with government, corporate entities, and
other essential stakeholders to enhance collaboration
among partners, as delineated in the quadruple helix
model.

Efforts must be augmented to cultivate entrepreneur-
ial graduates who can adapt to a dynamic environ-

ment. This necessitates that higher education institu-
tions prioritise enfrepreneurship education as a primary
focus area.

There is a necessity to devise innovative pedagogical
methods to augment students' competencies, includ-
ing problem-based learning, experiential learning, in-
dustrial attachments, mentorships, and training.

Effective pedagogical strategies and pertinent learn-
ing methodologies must be implemented to guar-
antee the success of entrepreneurial education pro-
grams.

Efforts must be undertaken to guarantee that all aco-
demics specialising in entrepreneurship are adequate-
ly frained (entrepreneurial themselves) and sufficiently
motivated, as the overall success of the program relies
on their confributions.
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Entreprenevrial Education

at La Salle University
A Skills Development Model

Innovative entrepreneurial education: Fostering skills development
through differentiated feaching and learning.

By Cledes Antonio Casagrande, Ingridi Vargas Bortolaso & Pedro Faccio De Conto

In 2023, La Salle University launched its Entrepreneurial
Education program across its undergraduate courses.
This program promotes experiential learning, placing
students at its core. The goal is not simply knowledge
fransfer, but the development of essential life skills. En-
frepreneurial education is key fo this process. It fosters
the entrepreneurial skills and mindsets vital for active
citizenship. Our program goes beyond business cre-
ation. It equips students with critical thinking, complex
problem-solving, and innovation skills applicable to
diverse professional and personal settings. This peda-
gogical approach cultivates students' ability to pro-
actively navigate challenges in a constantly evolving
world.

La Salle's program employs a unique, hands-on meth-
odology. Students are immersed in real-world entre-

preneurial experiences. They collaborate in multidisci-
plinary teams to address contemporary issues, interact
with industry mentors, and develop innovative solu-
fions. The program culminates in a final pitch presenta-
fion to a panel of expert judges. This dynamic learning
environment fosters not only entrepreneurial skills but
also essential soft skills like communication, collabo-
ration, and critical thinking. It empowers students fo
become proactive and innovative problem-solvers
ready to contribute meaningfully to society.

La Salle University-Brazil presents its Entrepreneurial Ed-
ucation Program — EduEmprén Ensino Superior, freely
inspired by the eponymous project conducted by the
Universitat Ramon Liull in Barcelona. This semester-long
program, designed for all undergraduate students
across diverse fields and academic levels, immerses
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students in a dynamic learning process that simu-
lates the real world of business and innovation-fo-
cused entrepreneurship. It serves as a vehicle for
applying the stages of entrepreneurial education,
encompassing reflection, experience, and action,
thereby fostering essential life skills and shaping stu-
dents into conscious and active citizens.

The student journey begins with strategic team
formation. Students from diverse backgrounds—
different courses, ages, genders, and academic
levels—are grouped together (8-12 individuals per
team). To ensure effective collaboration with-
in these diverse teams, the program integrates
team-building sessions led by psychologists. These
sessions utilize interactive activities and exercises
designed to promote communication, frust, and
collaboration within the teams. This heterogene-
ity mirrors the complexity of professional environ-
ments, where working effectively with individuals
from diverse fields and perspectives is essential.

Once communication and adaptation are estab-
lished, a strong sense of team identity emerges,
with students creating symbols, mascots, and log-
os that represent their shared purpose. Building on
this foundation, students are infroduced to a new
macro-trend that serves as the guiding theme for
the semester. This macro-trend refers to a large-
scale, long-term societal shift, such as the inversion
of the age pyramid, the rise of single-person house-
holds, or climate change. It provides a framework

ey 9y

119

By empowering students to be-
come active learners and prob-
lem-solvers, La Salle's Entrepreneur-
ial Education Program serves as

an exemplar for other institutions
seeking to integrate entrepreneurial
principles into their curricula.







for identifying real-world problems and developing in-
novative solutions. Guided by Design Thinking meth-
odology, which encourages empathy, creativity, and
rapid prototyping, students are tasked with identifying
a compelling problem or opportunity within the mar-
ket. This step requires rigorous research and analysis,
ensuring that their chosen focus is grounded in con-
crete data and factual evidence. Then, using a variety
of frameworks and entrepreneurial tools, students are
encouraged fo think sustainably and propose original
solutions that are both technologically and economi-
cally viable. This phase not only fosters creativity and
innovation but also promotes critical and analytical

thinking, along with problem-solving skills. It empowers
sfudents to analyse different aspects and variables of

complex problems before proposing feasible solutions.

Furthermore, interaction with experienced professionals
provides practical learning and networking opportuni-
fies. Each semester, 4-5 external mentors offer valuable
insights and access to their networks. This fosters adapt-
ability and develops communication skills essential for
defending proposals.

To further enhance the real-world experience, the pro-
gram incorporates a "Demo Night," where students wit-
ness how successful startups operate.



This event features presentations from 3-4 prominent
starfups, including award-winning ventures, who deliv-
er their pitches to the class. This provides students with
a valuable opportunity to observe effective pitching
fechniques and gain insights into the challenges and
triumphs of entrepreneurship. Following the presenta-
tions, a lively Q&A session allows for extended interac-
fion between students and the entrepreneurs. Students
can seek advice on their own projects, gain valuable
feedback, and forge connections with established
professionals in the field.

The program culminates with a 5-minute sales pitch to
a panel of judges, simulating a real business launch.

The program has demonstrated significant impact:

e Student engagement: 178 students have partici-
pated, with enrolment projected to reach 200 for
2024/2.

e Multidisciplinary reach: The program engages stu-
dents from various undergraduate courses and
disciplines across all on-campus programs.

e High satisfaction: A survey revealed a high satis-
faction rate (9.1 out of 10).

* Innovative solutions: 34 innovative products/ser-
vices were pitched.

e Mentorship: 13 mentors provided over 50 hours
of guidance, and nine startups participated in
"Demo Nights."

La Salle University's Entrepreneurial Education Program
demonstrates a successful model for fostering key
competencies in undergraduate students. By integrat-
ing experiential learning with real-world challenges,



guided by relevant macro-trends, the program culti-
vates essential skills for navigating the complexities of
the 21st centfury. Through multidisciplinary teamwork
and psychologist-led team-building activities, students
develop communication, collaboration, and crifical
thinking skills. The program's emphasis on data-driven
problem identification and innovative solution devel-
opment, coupled with mentorship from experienced
professionals and "Demo Nights" featuring prominent
startups, nurtures creativity, analytical thinking, and a
proactive mindset.
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The program's impact is evident in its high student satis-
faction rates, the innovative solutions generated, and
the positive feedback from mentors and judges. By
empowering students to become active learners and
problem-solvers, La Salle's Entrepreneurial Education
Program serves as an exemplar for other instfitutions
seeking to integrate enfrepreneurial principles into
their curricula. This approach not only equips students
with valuable skills for the professional world but also
fosters a mindset that encourages them to become
engaged and contributing members of society.
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Empowering Inclusive

Innovation

Building Al-Enabled Entrepreneurial
Ecosystems in Conservative

Higher Education Contexts

Two recent conceptual studies, both set in the Nigerian context,
highlight the infersection of Al, entrepreneurship, and cultural
influence, demonsfrating how institutional vision, technological
capacity, and social values shape entrepreneurial aspirations.

By Helen Afang Andow & Mohammed Gaddadfi Ibrahim

In a rapidly fransforming global economy, higher ed- and mindsets needed to prepare students—and soci-
ucation institutions (HEIs) are increasingly called upon eties—for a rapidly evolving future.

fo serve not only as cenfres of knowledge but as en-

gines of entrepreneurship, digital transformation, and Two recent conceptual studies, both set in the Nigeri-
social inclusion. As artificial inteligence (Al) redefines an context, highlight the infersection of Al, entfrepre-
how societfies learn, work, and innovate, universities neurship, and cultural influence, demonstrating how
are uniquely positioned to foster the skills, ecosystem:s, institutional vision, tfechnological capacity, and social
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values shape entrepreneurial aspirations. One study
presents a framework for developing Al-enabled en-
frepreneurial ecosystems within HEls, while the other
examines how cultural attitudes and perceived feasi-
bility affect the entrepreneurial intentions of women in
Northern Nigeria. When taken together, they illustrate
the pressing need for culturally responsive, digitally in-
tegrated strategies that empower inclusive innovation
in higher education.

Al as a Catalyst for Entrepreneurial Transformation in
HEIs

Artificial intelligence is rapidly reshaping higher educao-
fion. From personalized learning pathways to predic-
tive analytics, Al tools are transforming how institutions
operate, how students engage with confent, and how
research and innovation are conducted. Yetf, while
global universities explore Al to enhance their missions,
many HEls in developing countries—such as those in
Nigerio—face fragmented efforts, weak infrastructure,
and limited strategic integration.

In response, one study introduces the Al-Entrepreneur-
ial Ecosystem Engagement and Impact Model (AIEE-
IM), a five-pillar conceptual framework for building
inclusive and sustainable Al-enabled entrepreneurial
ecosystems in higher education.

For higher education institutions to effectively foster
Al-enabled entfrepreneurial ecosystems, they must be-
gin with a strategic vision and institutional alignment
that integrates Al and entrepreneurship into their core
missions. This involves establishing dedicated innova-
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fion centres, embedding Al competencies across ac-
ademic programs, and articulating clear objectives
that reflect both economic and societal priorities. Cru-
cially, interdisciplinary collaboration plays a vital role,
as innovation thrives when ideas flow across discipli-
nary boundaries. Encouraging cooperation among
faculties, such as engineering, business, the social
sciences, and humanities, can lead to more creative
and comprehensive solutions to complex problems.

To support these efforts, infrastructure and resource
mobilisation are essential. HEIs must ensure access to
robust digital infrastructure, cutting-edge Al tools, and
sustainable funding mechanisms. Strategic partner-
ships with technology firms, public agencies, and in-
vestment networks can facilitate resource acquisition
and ecosystem growth. Equally important is stakehold-
er engagement and inclusion; involving students, fac-
ulty, alumni, industry partners, and policymakers helps
ensure that innovation ecosystems are grounded in
diverse needs and perspectives. This approach must
be attentive to digital equity, particularly in reaching
underrepresented or marginalized groups.

Finally, impact measurement and continuous learning
must be integral to the process. Institutions need to im-
plement systems for fracking performance, gathering
feedback, and adapting strategies over time. This en-
sures responsiveness to evolving fechnological land-
scapes and societal demands, while fostering a cul-
ture of evidence-based improvement and long-term
sustainability.
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When enfrepreneurship aligns with
culturally acceptable roles, such as
home-based businesses, 150 wom-
en-only markets, or faith-compati-
ble enterprises, it becomes a more
acceptable and even desirable
pathway.
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The AIEEIM model reflects a growing global recog-
nifion that higher education must evolve to support
entrepreneurial thinking and digital readiness—espe-
cially in regions facing systemic challenges such as
infrastructure gaps, brain drain, or skill mismatches.
However, as the second study shows, innovation can-
not be achieved without understanding—and working
within—the cultural realities that shape people’s be-
haviour and choices.

Culture, Gender, and Feasibility: The Case of Northern
Nigerian Women

While Al can support innovation at scale, social norms
and perceptions determine who gets to participate
in that innovation. A second study, grounded in
Shapero’s Entrepreneurial Event (SEE) Theory, explores
the factors that influence entrepreneurial intentions
among women in Northern Nigeria, a region where
conservative gender norms, religious influence, and
economic barriers often restrict women's participation
in public and economic life.

The study finds that cultural behavioural attitudes
strongly influence the perceived desirability of entre-
preneurship. In societies where women's roles are de-
fined primarily by domestic responsibilities, entrepre-
neurship, especially in its public or market-facing forms,
is often viewed as inappropriate or even threatening.
This internalized perception suppresses entrepreneurial
infentions, limiting economic participation and self-de-
termination.

However, when enfrepreneurship aligns with cultural-
ly acceptable roles, such as home-based businesses,



women-only markets, or faith-compatible enterprises,
it becomes a more acceptable and even desirable
pathway. This reflects SEE Theory's core claim that per-
ceived desirability is shaped by social and cultural val-
ves.

More critically, the study highlights perceived feasibil-
ity, a woman'’s belief in her own capacity to become
an enfrepreneur, as a powerful moderator. Women
who had access to vocational education, digital fools,
microfinance, and supportive family structures were
more likely to develop entrepreneurial intentions, even
in the face of cultural resistance. Perceived feasibility
helps women adapt, negofiate, and creatively nav-
igate restrictive norms, turning potential barriers into
entry points for innovation.

For example, some women expressed a willingness
to start online businesses or informal frade under the
supervision of male relatives. While not fully liberating,
such compromises allow women to pursue economic
autonomy within their cultural constraints, an impor-
tant step toward broader gender equality.

The study confirms that displacement and resilience
are significant drivers of innovation, particularly in
confexts where women face entrenched cultural
barriers. Displacement events—such as job loss, eco-
nomic shocks, or the death of a primary earner, often
act as powerful catalysts for entrepreneurial activity.
Faced with urgent financial need, many women are
compelled to consider enfrepreneurship, even when
it challenges prevailing social norms. In such cases,
cultural resistance frequently gives way to the imme-
diate necessity of income generation. However, the
effectiveness of these entrepreneurial efforts depends
heavily on whether women perceive their goals as
feasible. Those with access to even basic resources,
such as vocational training, digital tools, or family sup-
port, were far more likely to act on their intentions.




Still, necessity alone cannot sustain long-term entre-
preneurial success. Without the right skills, supportive
networks, and enabling environments, many of these
ventures remain vulnerable or short-lived. This high-
lights the importance of institutional interventions that
go beyond emergency responses, focusing instead on
systemic solutions such as education, mentorship, in-
frastructure development, and inclusive policy frame-
works.

In this broader context, higher education institutions
have a unique role in bridging the gap between digi-
tal transformation and social impact. They are ideally
positioned to connect global innovation trends with
local needs, acting as both drivers and facilitators of
inclusive entrepreneurial ecosystems. To fulfil this role,
HEIs must embrace several critical strategies.

First, entrepreneurship education must be culturally
responsive. Curricula should acknowledge local tradi-
fions and social constraints while equipping students
with practical tools for navigating them. For example,
faith-aligned, home-based, or community-support-
ed business models can be infegrated into tfeaching
and mentoring activities. In parallel, digital access and
feasibility must be improved, especially in rural and un-
derserved regions. Collaborative efforts between uni-
versities and governments should focus on expanding
access to mobile technologies, vocational training
programs, and microfinance. Women, in particular,
need targeted support to build both the confidence
and capacity to pursue entrepreneurial goals.

Equally important is the role of mentorship and rep-
resentation. Female entrepreneurs who have suc-
cessfully navigated societal expectations can serve
as mentors, offering both inspiration and actionable
guidance to others. Moreover, innovation cenfres
within universities must be designed to be inclusive.
Al hubs, incubators, and entrepreneurial labs should
actively involve women, students from marginalised
communities, and learners from non-business disci-
plines to ensure a broader distribution of opportunity.

Finally, policy and institutional support must align
with these goals. Governments should infroduce
gender-sensitive funding mechanisms, incentives for
cross-sector collaboration, and investments in the dig-
ital and educational infrastructure required to sustain
inclusive innovation. HEls, in turn, must commit to con-
finuous evaluation and adaptation, using gender-dis-
aggregated data and qualitative feedback to refine
their programs and extend their reach. In doing so,
they can ensure that their confributions to entrepre-
neurship are not only effective but equitable and sus-
tainable.
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Conclusion: Toward Inclusive Innovation in the Digital
Age

In the context of global digital tfransformation, inno-
vation must not be viewed solely through the lens of
technology. Rather, it must include a deep under-
standing of cultural, gender, and social dynamics.
Higher education has a critical role to play, not only in
producing technological tools but in shaping inclusive,
ethical, and context-sensitive ways of applying them.

The studies from Nigeria serve as a powerful remind-
er that enfrepreneurial ecosystems must be both
tech-enabled and culturally embedded. When Al in-
tegratfion is guided by strategic vision and supporfted
by inclusive policy, and when entrepreneurship is reim-
agined within cultural frameworks, HEIs can become
frue engines of social and economic transformation.

By empowering women, engaging communities, and
leveraging Al as both a tool and a strategy, universi-
ties can create ecosystems where innovation is not just
possible, but inclusive, adaptive, and resilient.
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Whanaungatanga in

Practice

Building a Maori Innovation Community

From outreach fo whanaungatanga: building a
Maori innovation community through partnership-led

enfrepreneurship education.

By Darsel Keane and Te Maruata Maxwell

Enfrepreneurship education is evolving and can no
longer rely on generic, one-size-fits-all approaches.
The future lies in models that are relational, communi-
ty-led, and grounded in diverse identities, values, and
aspirations.

Aotearoa, New Zealand'’s startup ecosystem, contin-
ves to grow, yet Mdori remain underrepresented in
enfrepreneurial activities and investment pipelines (Ta-
puwae Roa, 2024). Building a strong pipeline of Mdori
innovators is essential. Not just for equity, but for a resil-
ient national innovation ecosystem. Embedding Maori
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leadership and perspectives in entrepreneurship edu-
cation is a crifical step towards this goal.

At Waipapa Taumata Rau, University of Auckland, the
Centre for Innovation and Entrepreneurship’s (CIE)
vision is to develop innovative and entrepreneurial
mindsets and capabilities in students and staff, equip-
ping them fo contribute to a future of economic, so-
cial, and environmental prosperity for Aotearoa and
the world. Realising this vision requires reflecting the
diversity within our institution, embedding and con-
textualising entfrepreneurship education in ways that



resonate with Mdori and Pacific communities, women,
diverse academic disciplines, and across the full aca-
demic journey.

This chapter shares how indigenous-led, relational ap-
proaches have shaped CIE’s enfrepreneurship educao-
tfion practice, providing practical insights for institutions
seeking fo engage diverse university communities in
meaningful, culturally responsive ways.

Building Relationships, Not Just Programmes

As a tauviwi-led team, CIE acknowledges the impor-
tance of allyship in supporting Mdori enfrepreneurship.
This mahi (work) requires navigating the tension be-
tween a genuine desire to help and the responsibility
not to impose. For tauiwi, allyship means seeking trust-
ed Maori advisors, creating space for Maori leader-
ship, and being willing to learn with humility. It involves

#pn
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being vulnerable, acknowledging what we do not
know, and consistently showing up to earn tfrust.

Our approach resonates with the concept of allyship
as Transformative Entrepreneurial Ecosystem Support
(TEES), defined as the ongoing, authentic actions of
ecosystem actors who support entrepreneurs who
are relatively disadvantaged or excluded from the
entrepreneurial ecosystem, thereby catalysing sys-
femic change towards greater inclusion and equity
(de Bruin & Woods, 2025). For CIE, allyship is not a role
we assume; it is a relafionship we build, grounded in
reciprocity, respect, and a long-term commitment to
partnership.

Rather than delivering entrepreneurship as a stand-
ardised service, CIE prioritises building authentic, re-
ciprocal relationships. We recognise that innovation
capability flourishes when it is co-created with the
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people it seeks to serve. Our journey began by rec-
ognising a critical gap: CIE lacked the cultural insight
needed to meaningfully engage with Mdori students
and staff. To address this, we invited a senior Mdori
leader to join CIE's intfernal advisory board through
the Pro Vice-Chancellor Mdori’s office. This relationship
provided essential mentorship and feedback, guid-
ing us on how tfo foster a Mdori innovation community
within the university.

Recognising the need for deeper cultural capability,
we created a Mdori Connector role to strengthen re-
lationships with Mdori students and staff. This role serves
as a whanaungatanga-based bridge, fostering frust
and belonging by embedding CIE within existing Mdori
networks. Rather than expecting students to seek us
out, the Connector ensures our mahi aligns with the
aspirations and realities of our Mdori community. This
relational approach reinforces collaboration across
the university and keeps our work grounded in com-
munity-led engagement.

Global Indigenous entrepreneurship literature empha-
sises the importance of contextual, culturally ground-
ed relationships (Hindle & Lansdowne, 2005; Kapa et
al., 2017).

Growing a Maori Innovation Community

The relational groundwork laid through advisory part-
nerships and dedicated roles has enabled several
co-created initiatives. A pivotal example was support-
ing Maori student leaders to participate in a Silicon
Valley tour. Inspired by this experience, one student

conceived Kurutao, a Mdori Entrepreneurial Leaders
Study Tour within Aotearoa. Gifted its name by Whare
TO Taud expert Michael Steedman, Kurutao symbolis-
es agility, strength, and purpose. The name embodies
the leadership, resilience, and vision this programme
fosters.

Previously, CIE had successfully delivered Whiua ki te
Ao, an annual Mdori innovation speaker event. How-
ever, recognising that one-off events could not sustain
a growing community, we launched a monthly Mdori
Innovation Workshop Series. These workshops provide
culturally safe spaces for Maori students and staff fo
explore entrepreneurship on their own terms.

Our relational approach also led to introducing two
dedicated Matauranga Maori prizes in the university's
flagship Ideas Challenge, sponsored and judged by
the PVC Maori Office. The result was outstanding: 75
out of 314 submissions reflected Matauranga Maori,
demonstrating a strong appetite for culturally ground-
ed enfrepreneurship education.

These initiatives are not isolated. They are part of a
deliberate, long-term strategy fo build a self-sustaining
Mdaori innovation community at Waipapa Taumata
Rau, a community where Mdori perspectives are em-
bedded, celebrated, and empowered.

Role-Modelling Maori Innovation
Representation is centfral fo our engagement strategy.

Role-modelling Mdori innovation fosters confidence,
aspiration, and belonging, reaffirming that Maori ways
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of leading and succeeding are valid and celebrated
(Dell et al., 2024).

In all Mdori-focused initiatives, facilitators are Mdori,
bringing cultural authenticity, lived experience, and
relevance. Guest speakers span sectors from global
tech ventures to kaupapa Mdori businesses, showcas-
ing the diverse forms Mdori innovation can take.

A Scalable Vision for Indigenous Entrepreneurship Ed-
ucation

CIE's experience demonstrates that Indigenous-led,
relational engagement is not only effective but es-
sential for fostering inclusive innovation cultures. Our
approach reflects Ruwhiu et al.’s (2021) emphasis on
culturally grounded success factors and Mika'’s (2013)
argument for enterprise assistance that builds Mdori
entrepreneurial capability through social, human, and
cultural capital.

While our context is uniquely Aotearoa, the principles
of partnership, respect, and contextualised entrepre-
neurship education offer a scalable framework for in-
stitutions worldwide. Building genuine relationships with
Indigenous and underrepresented communities is fun-
damental to creating inclusive, impactful innovation
cultures in higher education.

Conclusion: Reimagining the Future of Entrepreneur-
ship Education

The future of entrepreneurship education depends
on how well universities engage with the communities
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they serve. Our experience at Waipapa Taumata Rau
shows that embedding Indigenous leadership and re-
lational engagement strengthens innovation ecosys-
fems and ensures enfrepreneurship education is rele-
vant, accessible, and inclusive.

For universities seeking fo build more diverse and
meaningful entrepreneurship education, the path
forward is clear: build with, not for, your communities.
This requires investing in relationships, privileging un-
derrepresented voices, and designing initiatives that
resonate with the identities and aspirations of students
and staff.

Relational, community-led approaches are not con-
fined to one context. Whether engaging with Indig-
enous peoples, diverse academic disciplines, or gen-
der-diverse communities, the principles of partnership,
co-creation, and cultural responsiveness are universal-
ly applicable.

To shape the next generation of innovators and lead-
ers, universities must move beyond programme deliv-
ery to create entrepreneurship education that reflects
who they are, and who they aspire to be. The chal-
lenge is not just to teach entrepreneurship, but to en-
sure it is delivered in ways that are authentic, connect-
ed, and fransformative.
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Darsel Keane is the Director of the Business School's
Centre for Innovation and Entrepreneurship (CIE) at
Waipapa Taumata Rau, University of Auckland. She
is deeply committed to fosteringinclusive innovation
ecosystems through relational, partnership-led
approaches that honour te ao Maori and support
underrepresented communities.

With over a decade of leadership experience
in entrepreneurship education and innovation
ecosystems, Darsel has guided CIE in embedding
entrepreneurial mindsets and capabilities across
disciplines, academic levels, and diverse cultural
contexts.

In the space of Mdori entrepreneurship, Darsel is
tauviwi. Her mahi focuses on allyship in practice —
creating space for Mdori leadership, co-designing
initiatives, and building authentic, reciprocal
relationships grounded in respect and partnership.

Under her leadership, CIE has developed award-
winning programmes that nurture future-ready
innovators  while advancing the University's
commitment  to  economic, social, and
environmental prosperity for Aotearoa and the
world.

Darsel is currently pursuing a doctoral degree
on enfrepreneurial mindset in enfrepreneurship
education at the University of Auckland. She
represents the University in international forums on
innovation and entrepreneurship leadership and
is passionate about growing New Zealand intfo an
inclusive, innovative economy — with universities
playing a critical role in that fransformation.
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Te Maruata (Maru) Maxwell (Ngapuhi) is the
Maori Connector and Programme Coordinator
afthe Centre forlnnovation and Entrepreneurship
(CIE) within the University of Auckland Business
School. A graduate of Auckland University of
Technology with a Bachelor of Arts, Maru brings
a deep commitment to fostering inclusive
innovation ecosystems that uplift Maori values
and aspirations.

In her role, Maru has been instrumental in
developing and delivering initiatives that
support Mdori students and staff to explore
enfrepreneurship  in culturally  meaningful
ways. She coordinates Kurutao, CIE's Maori
Enfrepreneurial  Leaders Study Tour, which
connects Mdoristudents with Mdori entrepreneurs
and innovatfors across Aofearoa, providing
pathways for leadership and self-determination.

Maru also leads the Innovation Wananga, a
monthly workshop series that creates safe,
culturally grounded spaces for Maori students to
engage with innovation and entrepreneurship

through a Te Ao Mdori lens.

Her mahi is grounded in whanaungatanga and
manaakitanga, ensuring programmes foster Te MQ[’UQ‘I’O (MGI’U) ngwe”
genuine relafionships and cultural affirmation.
As CIE's Mdori Connector, Maru plays a pivotal
role in building trust, strengthening community

connections, and supporting Maori students
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to confidently navigate and contribute to the
enfrepreneurial ecosystem.
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The Challenge of

Engagement

Making a Difference
While Staying True to
the University Mission

Sustainable development requires
understanding territorial commitment. How
can the university lead this transformatione
Unimagdalena holds some answers.

By Pablo Vera Salazar

Commitment to the environment goes beyond specific actions; it represents
a comprehensive vision of sustainability that connects the university’s tradi-
fional missions (teaching, research, and outreach) with territorial needs. In
the context of the Universidad del Magdalena (Unimagdalena), communi-
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ty engagement has been essential fo understanding
its needs and generating real, sustainable impact.
Through inifiatives and institutional policies promot-
ing inclusion and social innovation, the university has
demonstrated that fransforming the ferritory while
strengthening the social fabric is possible. This article
explores how the university assumes its commitment to
the territory and identifies key strategies to avoid “fail-
ing in the aftempt” to generate social and econom-
ic transformation in the region. This commitment has
evolved from being temporary to becoming the core
of the insfitution’s value proposition.

1. The Third Mission and Engagement

Universities must not only educate professionals but
also generate social impact in their regions. At Un-
imagdalena, the third mission materialises through its
ability to integrate with territorial dynamics and frans-
form them positively.

To achieve this, Unimagdalena has adopted a re-
sults-based management model that places peo-
ple at the centre and promotes co-creation with the
community (Image 1). This approach ensures that the
university's decisions and actions are aligned with the
expectations of its stakeholders. A flexible and adap-
five management model yields concrete results. This
process includes active participation of different ac-
tors in the design and implementation of policies and
projects. Also, Unimagdalena fosters community par-
ficipation, listening to stakeholders, and co-creating
solutions to address social and educational challeng-
es. Not only does this improve the university’s social im-

pact, but it also reinforces its role as a regional frans-
formation agent.

This is evident in the implementation of programmes
that address educational inequality, such as Talento
Magdalena, the Centre for Child Development, the
Transformational Leadership School, and the Centre
for Innovation and Enfrepreneurship, among others.

2. Inclusion Programmes that Transform Lives

The Talento Magdalena programme (hitps://www.
youtube.com/watch2v=RVC UHzylLpM) is a represent-
ative example of how education can be a driver for
fransformation. Since 2017, it has provided scholarships
to young people from historically excluded municipal-
ities, offering not only access to higher education but
also psychosocial and academic support o ensure
they successfully complete their studies. This compre-
hensive approach has benefited over 2,000 students,

143 of whom are the first professionals in their families,
graduating by 2024. The strategy was designed to en-
sure students complete their education, generating a
positive and sustainable impact in their home commu-
nities.

3. Education for Sustainable Development

The University of Magdalena has adopted a compre-
hensive approach to education for sustainable devel-
opment, aligned with the United Nations Sustainable
Development Goals (SDGs), through its 2030 Devel-
opment Plan, “Unimagdalena Engaged”. This plan
integrates sustainability into all the institution’s educa-
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fional, research, and social outreach processes, contrib-
uting actively to positive territorial fransformation.

The university’'s engagement is demonstrated by inno-
vative academic programmes such as Coastal Ma-
rine Engineering—the only one in Colombia and Latin
America addressing marine issues comprehensively
(https://www.youtube.com/watch2v=fvWcbj4X7ck).
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Furthermore, the university promotes sustainability,
social inclusion, and local economic development
through various projects. The aim is to train profession-
als capable of tackling global challenges from a lo-
cal perspective, promoting equity and social justice
in their communities. The plan also encourages knowl-
edge creatfion and fransfer in key areas like environ-
mental conservation, sustainable technological inno-
vation, and social responsibility, generating a positive
impact on the region.

This educational model not only seeks fo improve stu-
dents’ and communities’ quality of life but also contrib-
utes to achieving the SDGs by promoting more equito-
ble, inclusive, and sustainable territorial development.

4. Social Innovation at the Core

Socialinnovationis the core of the value proposition at
Unimagdalena. This is illustrated by projects such as Tal-
ento Magdalena and the Centre for Comprehensive

Early Childhood Care. These programmes address not
only the students' educational needs but also those of
their families, fostering genuine and sustained inclusion
in higher education.

The Centre for Comprehensive Early Childhood Care,
inaugurated in 2022, supports student-parents by offer-
ing services such as a workshop classroom for children
and a family-friendly lactation space. This pioneering
centre in Colombia aims to reduce university dropout
rates and promote social inclusion while fostering ed-
ucation and child health. It supports students in their
academic development and lays the foundation for
the development of future generations.

Both programmes reflect Unimagdalena's commit-
ment to creating innovative solutions that address the
region's structural inequalities, positioning Unimagdao-
lena as a benchmark in social inclusion and sustaina-
ble development.
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Being engaged involves a constant balance between
institutional mission and social action. To avoid “failing
in the aftempt,” universities like Unimagdalena must
go beyond their traditional roles, generating social im-
pact and contributing to sustainable tferritorial devel-
opment. Through a results-based management model
centred on people and fostering community co-cre-
ation, Unimagdalena has successfully aligned its de-
cisions and actions with the real needs of the region.

Initiatives like the Talento Magdalena programme and
the Centre for Comprehensive Early Childhood Care
exemplify how social innovation can transform lives by
providing inclusive access fo education and compre-
hensive support to vulnerable students.

The 2030 Development Plan, “Unimagdalena En-
gaged,” aligned with the SDGs, strengthens the uni-
versity’s commitment to sustainable development. By
implementing innovative programmes and projects
promoting social inclusion and local economic de-
velopment, Unimagdalena trains professionals who
not only face global challenges but also contribute to
equity and social justice in their communities. These ef-
forts position the university as a benchmark in Colom-
bia’s Caribbean region and nationally, committed to
positive and sustainable territorial transformation.
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Pablo Vera Salazar
Rector, Universidad del Magdalena

Pablo Vera Salazar is the current rector of Universidad del Magdalena
in Santa Marta, Colombia. Professor Vera Salazar is a Civil Engineer, he
holds an MBA and a PhD in Business Management from the Universidad
Complutense de Madrid, obtained through a Fundacién Carolina
scholarship. His doctoral thesis focused on the organisational factors
determining success in university-business cooperation.

Professor Vera Salazar is the first student of Universidad del Magdalena
to be elected Rector. He has held this position for two consecutive
ferms since 2016. Under his leadership, the university has undergone a
significant transformation, focusing on innovation, enfrepreneurship, and
sustainable development. Also, in his tferm the 2030 Development Plan,
“Engaged Unimagdalena” have been implemented by consolidating
the university as a benchmark in educational inclusion and social equity,
partficularly through the Talento Magdalena programme.

In addition to his focus on high-quality education, Professor Vera
Salazar has promoted strategic alliances such as CEI-MAR*, which have
stfrengthened the university's research and social impact in the region.
His leadership has been key to positioning Universidad del Magdalena
as an engaged instifution to the SDGs and the positive transformation of
Santa Marta and the Colombian-Caribbean area.
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A Quest for Quality
A Networked Approach

By Tashmin Khamis

As the global landscape of higher education continues to evolve, institu-
fions are increasingly called upon to not only impart knowledge but also to
cultivate innovation, enfrepreneurship, and civic engagement. In this con-
text, the Aga Khan University (AKU), through its Network of Quality, Teaching
and Learning (QTL_net), offers a compelling model for how universities in
Africa and Asia can lead this fransformation.

Rethinking Higher Education for the 21st Century

The fraditional model of higher education—centered on content delivery
and rote learning—is no longer sufficient in a world defined by rapid techno-
logical change, complex global challenges, and shifting labor markets. To-



day'’s students must be equipped not only with discipli-
nary knowledge but also with the skills to think critically,
solve problems creatively, and engage meaningfully
with their communities.

AKU’s QTL_net, established in 2013, embodies this shift.
It was created to support excellence in teaching and
learning across AKU's campuses in East Africa, South
and Central Asia, and the United Kingdom. The net-
work’s mission is fo ensure that students receive a trans-
formative education that prepares them to be leaders,
innovators, and change-makers in their societies.

Building a Culture of Teaching Excellence

One of QTL_net's core confributions is its emphasis
on faculty development. Recognizing that many uni-
versity instructors enter academia with deep subject
expertise but limited pedagogical training, QTL_net
offers a range of professional development opportu-
nities. These include workshops, mentorship programs,
and fellowships that focus on active learning, inclusive
teaching, and the scholarship of teaching and learn-
ing (SoTL).

Over 10,000 participants have engaged with QTL_net
activities since its inception, with more than 150 work-
shops delivered and an impressive 82% return rate
among faculty members. This sustained engagement
reflects a growing recognition that teaching excel-
lence is foundational fo student success and institu-
tional impact.

Creating a Quality Culture

QTL_net's Quality Office is a support, rather than con-
frol, structure providing Academic Programmes own-
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ership over their quality journeys. Quality enhance-
ment is achieved through collaborative efforts, where
faculty members share best practices, engage in peer
reviews, and participate in professional development
activities. By fostering a culture of continuous improve-
ment, AKU ensures that the quality of education re-
mains high and responsive to the evolving needs of
students and society.

Embracing Digital and Blended Learning

The COVID-19 pandemic accelerated the adoption
of digital learning technologies, and QTL_net was at
the forefront of this transition. Through its Blended and
Digital Learning programme, the network supported
faculty in infegrating technology info their teaching
practices. Initiatives such as the Faculty Development
Programme in Blended Learning (FDPBL), the EdTech
Lounge, and the Virtual Learning Environment (VLE)
have enabled instructors to design engaging, stu-
dent-centered online courses.

These efforts have not only enhanced the quality of ed-
ucation during the pandemic but also laid the ground-
work for more flexible, accessible, and scalable learn-
ing models in the future. In regions where infrastructure
and access remain challenges, such innovations are
particularly crifical.

Fostering Entrepreneurial Mindsets

Entrepreneurship in higher education is not limited to
business creation; it encompasses a mindset of initi-
ative, resilience, and innovation. QTL_net fosters this
mindset by encouraging faculty and students to ex-
periment with new pedagogies, engage in reflective



practice, and pursue research on feaching and learn-

ing.
The network’s support for SOTL grants and conferences

provides a platform for educators to explore questions
such as: How can we better support student agen-
cye What teaching strategies promote creativity and
collaboration2 How can assessment be used to drive
deeper learning? These inquiries are essential for culti-
vating the kind of entfrepreneurial thinking that today’s
world demands.

Engaging with Communities

Another hallmark of QTL_net's approach is its empha-
sis on community engagement. AKU's commitment to
human welfare is reflected in its infegration of service

learning, community-based education, and socially
responsive curricula. Through these initiatives, students
are not only learning about the world—they are learn-
ing with and from the communities they serve.

This model of engaged learning aligns with global
trends in higher education that emphasize social im-
pact and civic responsibility. It also resonates deeply in
the African and Asian contexts, where universities are
increasingly seen as engines of development and so-
cial fransformation.

Quality Assurance and Enhancement

Central to QTL_net's mission is the commitment to
quality assurance and enhancement. The network em-
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ploys a rigorous approach to evaluating and improving
teaching practices, ensuring that educational stand-
ards are consistently met and exceeded. This involves
continuous monitoring, feedback mechanisms, and the
use of data-driven insights fo inform decision-making.
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Over 10,000 participants have
engaged with QTL_net activities
since its inception, with more than
150 work-shops delivered and an
impressive 82% return rate among
faculty members.
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A Model for the Global South

What makes QTL_net particularly noteworthy s its
contextual relevance. While many models of educa-
tional innovation are imported from the Global North,
QTL_net is rooted in the realities of the Global South.
It addresses the unique challenges faced by institu-
tfions in Africa and Asia—such as resource constraints,
diverse student populations, and rapidly changing
societal needs—while leveraging local strengths and
knowledge system:s.

By building capacity from within, QTL_net empowers
educators to lead change in their own institutions
and communities. Its success demonstrates that ex-
cellence in teaching and learning is not a luxury but
a necessity—and that it is achievable even in re-
source-limited settings.




Looking Ahead

The Future of Engagement and Innovation

As we look fo the future, the work of QTL_net offers several key insights for higher education leaders, policymakers,

and practitioners:

1. Invest in Faculty Development: Teaching excellence
must be cultivated through ongoing professional learn-
ing, mentorship, and recognition.

2. Leverage Technology Thoughtfully: Digital fools can
enhance learning, but they must be used in ways that
are pedagogically sound and contextually appropri-
ate.

3. Promote a Quality Culture: Empowering educators
to own their curriculum and engage in cyclical review

self-assessment that results in generating their own ac-
tion plans leads to continuous improvement.

4. Center Community Engagement: Universities must
be responsive to the needs of their communities and
prepare students through experiential learning and
teaching that is relevant to their contexts so that they
may act as change agents.

5. Support Entrepreneurial Thinking: Support Entrepre-
neurial Thinking: Education that empowers students to
take initiative, solve problems, and create value in di-
verse ways fosters leadership skills.
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The future of enfrepreneurship and engagement in velopment on teaching, support for teaching using
higher education lies in our ability fo reimagine what technology, and engaging in cyclical programme re-
it means to teach and learn, ensuring that this is views provides a powerful example of how this can be
aligned with quality enhancement efforts, which must done. By linking teaching excellence to quality assur-
be owned by higher education leaders and facul- ance, asin QTL_net's model, the focus remains on con-
ty delivering programmes. The Aga Khan University’s tinuous improvement and creating a quality culture.

networked and integrated approach to faculty de-
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Tashmin Khamis

Vice Provost for Quality, Teaching
and Learning

Professor Tashmin Khamis is the founder of AKU’s
Network of Quality, Teaching and Learning and
AKU'’s first Vice Provost for Quality, Teaching and
Learning. She currently serves as Associate Vice
President Academic-Teaching and Learning af
the Southern Alberta Institute of Technology.
She has served as a Board Member on INQAAHE
(The International Network of Quality Assurance
Agencies in Higher Education) and as President
of the East African Higher Education Quality
Assurance Network (EAQAN). She is one of only
1500 Principal Fellows of the Higher Education
Academy (PFHEA), globally. She has served on

the Global Advisory Board of Advance HE (UK).
She holds a PhD from Kings College London and
an MBA in Higher Education Management from
UCL-IOE, London. She is involved in University
Improvement programme efforts in  Northern
Pakistan, Central Asia and Africa, including being
called upon by The German Academic Exchange
Service's (DAAD) quality enhancement efforts. She
was a member of the Aga Khan Schools board in
East Africa and currently serves on the Board of
Directors at the Institute of Ismaili Studies in London,
UK.
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The Future of Entrepreneurship
and the Social Engagement
of Higher Education in Latin

America

In four decades, the UNAD has gone

from being an educational initiative for
lower-income populations to leading hybrid
education in Ibero-America, with relevance,
quality, innovation, and technology.

By Jaime Alberto Leal Afanador

Colombia’s National Open and Dis-
tance University (UNAD) is a public in-
stitution, created via an Act of the Re-
public in 1981, as a pioneer in distance
education, with the aim of expanding
access to education at all levels for low-
er-income populations.

Throughout its history of over 40 years,
the university has undergone significant
transformations in educational technol-
ogy and has faced resistance from the
traditional, campus-based academic
community toward distance learning.

Following the Covid-19 pandemic, both
Colombia and universities worldwide
recognized the previously underesti-
mated potential of distance, virtual,
and now hybrid education; these, how-
ever, were capabilities that UNAD had
already integrated into its operations.

The author of this arficle is the rector of
this university, who has been continu-
ously re-elected for over two decades.
During this fime, he has consolidated a
systemic management model, under-
pinned by technological innovation
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and a strong institutional commitment. This leadership
has positioned UNAD not only as the largest university
in Colombia, sustainable and in constant growth, but
also as an institution whose expansion, quality, and
leadership (as evidenced by its presidency of the Ibe-
ro-American Association of Distance Higher Education
[AIESAD] and various nafional and regional networks)
are projecting its influence into other countries and
continents.

When, in 1981, the National Open and Distance Univer-
sity (UNAD) was established as an instfitution to provide
educational opportunities for people from lower-in-
come backgrounds (af the fime university education
was accessible fo less than 5% of the population), it of-
fered a form of education that today seems outdated.
It was delivered through the postal mailing of academ-
ic assignments and occasional face-to-face meetings
between teachers and students, and was regarded as
poor education for the poor, since the few who could
access university did so in fraditional institutions with
purely face-to-face instruction and minimal educao-
fional tfechnology.

Amid a complex social and economic environment,
both nationally and within the education sector, and
facing unfair stigmatization from those leading educao-
fion policies, who for many years discredited distance
education, UNAD gradually began to demonstrate
that, contrary to common perceptions, distance edu-
cation is more demanding, more rigorous, and requires
greater resources, while also being more necessary
and relevant than purely face-to-face education. To
achieve this, UNAD undertook a process of organizo-
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tional reengineering, structuring itself around networks
and systems that would ensure the quality of its con-
tent, its learning methods, and its teaching staff, re-
gardless of the location, fime, or environment in which
students were learning. In this way, the university not
only leveraged technology to improve processes and
assessments but also developed its own innovations
in educational technology (blockchain, proctoring
systems, LMS, bots or automated teaching assistants,
virtual assistants, and arfificial inteligence) to guaran-
tee the integrity of content and to enable reliable and
timely self-directed learning processes.

Academic and organizational innovation became an
institutional hallmark. A range of virfual programs previ-
ously unattempted by other universities was provided,
as well as the continuity (for more than two decades)
of a strong university governance model, programs
of place-based education across the territory, physi-
cal laboratories and campuses to support academic
work, provide teacher support and promote student
well-being, and clear commitment across all organiza-
tional areas and programs to digital transformation as
a means of supporting education and service delivery.

Many of these developments have been pioneering
and unique within the Colombian and lbero-American
higher education systems, to the extent that the univer-
sity is now a regional leader in hybrid education and a
promoter of collaborative networks of networks, aimed
at strengthening the commitment to national and in-
ternational higher education to quality, relevance, ac-
cess, and the role of education as a driver of social
solutions.



Today, higher education in Colombia has reached
around 55% of coverage, and enrolment in virfual and
hybrid education continues fo grow. UNAD remains the
largest and most established provider, with more than
250,000 students enrolled from Colombia and dozens
of other countries. This is thanks to its flexible model,
with mulfiple academic periods, mulfiple learning en-
vironments, multi-generational learning, self-directed
learning (heutagogy)., and a learn-to-learn approach,
all af low cost and supported by in-house, high-quality
technological developments.

While the fraditional education system became in-
creasingly entrenched in face-to-face instruction,
UNAD was designing alternatives to adapt to the ex-
pectations and needs of its students. And while many
of those universities were caught off guard by the Cov-
id-19 pandemic, UNAD was only strengthened further
through its demonstration that education is not a ser-
vice to be sought out and purchased, but a right that
should be within everyone's reach.

Distance, virtual, and hybrid education supports situ-
ated learning, flexibility, and learning at the pace re-
quired by the student, just as face-to-face education
does. With advancements in technology, globaliza-
fion, and shifts in the social and work-related expec-
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tations of the society of knowledge, learning and its
relevance has gained greater value. This foundation
has confributed to the widespread acceptance and
demand for an educational offering and service such
as that of UNAD, attracting generations of learners of
all ages, from diverse geographic contexts and across
different fields of knowledge.

Thanks to the development of UNAD, its pedagog-
ical approaches, academic offerings, and interac-
tions between programs, as well as the expansion of
its national and now intercontinental presence, new
paradigms are being established. Now it is the univer-
sity that reaches the student (and not the other way
around, as was the case in the past), hybridity enables
distance education without distance, and the educao-
tional model must allow students to learn at their own
pace, according to their needs and the expectations
of the labour market. For this reason, UNAD's approach
is particularly relevant in supporting educational ac-
cess, promoting entrepreneurship, and strengthening
partnerships between education, government, and

industry.
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Jaime Alberto Leal Afanador has
served as the rector of the National
Open and Distance University (UNAD)
since 2004 and has since been re-
elected six times.

He holds a degreein Food Engineering
from Incca University of Colombia,
a specialization in  Educational
Planning from the University of
Rennes in France, a master's degree
in University Teaching from La
Salle University in Colombia, and a
doctorate in Instructional Technology
and Distance Education from Nova
Southeastern University in  Florida,
United States.

He regularly publishes analysis and
opinion columns in national media
outlets in Colombia. He also serves
as president of major associations
dedicated to open and distance

education in Colombia and Latin
America, including the Colombian
Associafion of Higher Educatfion
Institutions  (ACESAD), the Ibero-
American Association of Distance
(AIESAD), the
Inter-American Consortium for
Distance Education (CREAD), and
the  Ibero-American

Higher Education

Association
of Educational Television (ATEl).
Currently, he is president of the
universities of the Central Region of
Colombia within the State University
System. In all his roles, he actively
promotes the improvement in the
quality of education. He is also the
author of numerous publications,
including “Educaciéon, Virtualidad
e Innovacién” (Education, Virtuality
and Innovation) “Trabajo Inteligente
Productivo TIP" (Smart, Productive
Wok) and
(Colombianity).

“"Colombianitud”
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From Curriculum to

Commercialization
FAST-NUCES and the Evolving Land-
scape of Enfrepreneurial Engagement

In Pakistan

This chapter explores the fransformative journey of entrepreneurship
and engagement within Pakistan’s higher education sector, focusing
on FAST-NUCES's strategic initiatives. It delves into the university's efforts
fo align academic programs with entrepreneurial objectives, foster
innovation through incubation facilities, and contribute to national

economic development.

By Muhammad Arshad Islam & Umair Manzoor

In the 21st century, higher education institutions (HEIs)
are increasingly recognized as pivotal players in foster-
ing enfrepreneurship and innovation. In Pakistan, this
paradigm shift is gaining momentum, with universities
striving to integrate entrepreneurial thinking into their
core functions. FAST-NUCES stands at the forefront of
this movement, leveraging its academic excellence
to cultivate an entrepreneurial ecosystem that reso-

nates with national development goals. Recognizing
the growing importance of entrepreneurship in higher
education, FAST-NUCES has positioned itself as a key
enabler of innovation and venture creation within Po-
kistan's academic landscape. Central to this mission
is the university's Office of Research, Innovation, and
Commercialization (ORIC) (Natfional University of Com-
puter and Emerging Sciences, n.d.), which drives a ho-

‘.\vo\‘ A‘ ‘.\'o\' Q‘ ‘.\vo é



listic strategy to embed entrepreneurial thinking across
all campuses.

1. Orientation and Strategy

Enfrepreneurship in higher education has evolved
from peripheral activity to a central driver of econom-
ic growth and societal transformation. In Pakistan,
where 60% of the population is under 30 (Pakistan Bu-
reau of Stafistics, 2021), addressing youth unemploy-
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ment and skill gaps requires systemic integration of en-
frepreneurship info academia. The Higher Education
Commission (HEC) of Pakistan has been instrumental in
this shiff, mandating all universities establish Offices of
Research, Innovation, and Commercialization (ORICs)
to strengthen academia-industry linkages and foster
startup ecosystems (Higher Education Commission Pa-
kistan, n.d.). FAST-NUCES exemplifies this vision, aligning
its institutional strategy (National University of Comput-
er and Emerging Sciences, n.d.-b) with national initi-

Fostering Entrepreneurship in Pakistani Universities

ORIC
Establishment
Strengthen

academia-industry
collaboration

Youth Unemployment
Challenge

Limited startup opportunitios

2

Curriculum
Intagration

Practical courses in
innowation

Integrating
Entrepreneurship

3

Inclusive
Entrepreneurship

Gandar DEI Toolkit
implamaniation

Thriving Startup
Culture

Economic and socislal prograss
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atives like the Digital Pakistan Initiative and National
Startup Vision (Ministry of Information Technology &
Telecommunication, 2018). The university's ORIC plays
a central role in this effort, acting as a nexus that con-
nects academic research with market needs and sup-
ports initiatives in technology transfer, patenting, and
startup incubation.

For instance, FAST-NUCES's ORIC serves as a hub for
ideation, mentorship, and funding, mirroring HEC's
broader efforts to incubate over 800 startups across 38
Business Incubation Centers (BICs) in Pakistani universi-
ties (Higher Education Commission Pakistan, n.d.). The
university's curriculum — spanning BBA (Entrepreneur-
ship Track), BS(CS), and MBA — integrates venture cre-
ation and technology commercialization, ensuring stu-
dents across disciplines engage with enfrepreneurial
concepts. Courses like Innovation and Entrepreneur-
ship in BS(CS) and capstone projectsin MBA emphasize
practical problem-solving, bridging the gap between
theory and market needs. Additionally, FAST-NUCES's
enfrepreneurial ecosystem actively promotes inclusion
and diversity, particularly through targeted support for
startups. FAST-NUCES has also taken significant strides
toward gender-inclusive entrepreneurship through the
development and implementation of a Gender Diver-
sity, Equity, and Inclusion (DEI) Toolkit (National Univer-
sity of Computer and Emerging Sciences, n.d.).

2. People and Organizational Capacity
The university’s entfrepreneurial fransformation is un-

derpinned by its investment in people and institution-
al infrastructure. Faculty development programs are

routinely conducted to infroduce pedagogical ap-
proaches aligned with enfrepreneurship education,
such as design thinking and lean starfup methodolo-
gy. Faculty are also encouraged to engage in applied
research and consultancies with industry, ensuring
that classroom instruction is enriched by real-world rel-
evance.

Student-led initiatives play a vital role in building this
entrepreneurial culture. The Entrepreneurship Society
at FAST, along with global competitions like the HULT
Prize@FAST (The Nation, 2023), provide students with
experiential learning platforms that cultivate initiative,
leadership, and critical problem-solving. The universi-
ty's collaboration with HEC-backed programs, such as
the Innovator Seed Fund (ISF), further empowers stu-
dents to fransform ideas info ventures.

FAST-NUCES actively fosters an enfrepreneurial eco-
system not only for its students but also for its faculty
members. The university encourages faculty to en-
gage in enfrepreneurial endeavors through industry
collaborations, startup ventures, and consultancy in
cutting-edge technology domains (FAST ICDL Lab,
n.d.-a; National University of Computer and Emerging
Sciences, 2024). The university hosts incubation facili-
fies equipped with prototyping labs, mentorship net-
works, and business development services. These facil-
ities have supported a number of high-impact startups
in areas ranging from EdTech (IParhai, n.d.) and ICDe-
sign (FAST ICDL Lab, n.d.-b) to FinTech (National Uni-
versity of Computer and Emerging Sciences, n.d.) and
mobile applications. Faculty members are supported
in franslating their research into real-world solutions,
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. FAST-NUCES Entrepreneurial Transformation

Faculty Development Programs Student-Led Initiatives

Design Thinking Entrepreneurship Society
HULT Prize@FAST

Innovator Seed Fund

FAST-NUCES
Entrepreneurial
Transformation

Lean Startup Methodology

Industry Consultancies

Global Expansion

Overseas Campuses

Erasmus+ Partnerships

often leading to the development of innovative prod-
ucts and services. This dual role—as educators and
entrepreneurs—not only enriches classroom feaching
with practical insights but also strengthens the univer-
sity’s contribution to Pakistan’s knowledge economy
and high-tech industry. Strategic partnerships with in-
dustry players such as Jazz XLR8 (Digital Pakistan, n.d.),
Ignite (Ignite, n.d.), and PTCL (Pakistan Telecommuni-
cation Company Limited, n.d.), further augment these
efforts. Through these collaborations, startups gain ac-
cess to funding, professional networks, and go-to-mar-
ket strategies.

3. Integrating Education, Research, and Community
Engagement

FAST-NUCES exemplifies the *“third mission” of higher
education—community engagement and social im-
pact—alongside teaching and research. Research is
aligned with societal needs and commercial poten-
fial. Faculty and students are encouraged to file pat-
ents, launch spin-offs, and pursue collaborative R&D
with industry. For example, projects like Al-driven Ed-
Tech tools address gaps in education delivery, while
“Tech for Good" initiatives engage students in com-
munity-oriented innovation challenges (National Uni-
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versity of Computer and Emerging Sciences, n.d.-b).
This fripartite integration ensures that entrepreneurship
at FAST-NUCES is not confined to the business domain
but permeates all aspects of academic life—from cur-
riculum and research fo community development.

4. Innovation and Impact

The impact of FAST-NUCES's entrepreneurship strategy
is evident in the real-world success of its alumni and
ventures. A standout success is DEVSINC, a global soft-
ware engineering and consulting firm founded by a
FAST alumnus. Starting as a modest venture, DEVSINC
has now grown to employ over 1000 professionals,
delivering enterprise solutions to clients across North
America, Europe, and the Middle East. This remarkable
growth is a testament to the entrepreneurial founda-
fion built at FAST-NUCES — where students are encour-
aged not only fo master technology, but to lead with
vision (VIS Credit Rating Company, n.d.).

The P@SHA Salary Survey 2021 highlights how Pakistani
universities, especially FAST-NUCES, are closing the
gap between academia and industry—a key aspect
of entrepreneurial education. The survey assessed uni-
versities on Salary Premiums for Graduates (reflecting
industry trust in their skills), Innovation and Research
Output (aligned with FAST-NUCES's ORIC commerciali-
zation efforts), and Alumni Presence in IT sectors (show-
ing industry fies). FAST-NUCES's higher graduate salo-
ries reflect successful startup incubation, with alumni
ventures like Patari and Tintash disrupting markets. The
innovation metric also highlights the impact of courses
such as Technology Commercialization, integral to the
university’s mission to furn research info market solu-
fions.
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Challenges and Areas for Further Development

While FAST-NUCES has made commendable strides in
embedding entrepreneurship within its academic and
institutional fabric, several challenges still constrain its
full potential—particularly in terms of funding sustain-
ability, incubation ecosystem parity, and institutional
scaling.

Dependence on External Funding for Undergraduate
Projects: One significant limitation is the university’s re-
liance on external funding bodies, such as Ignite’s Fi-
nal Year Project (FYP) support program, for sponsoring
undergraduate student innovation. Given the scale of
undergraduate enrollment, the university struggles to
intfernally support the large volume of student projects
requiring financial backing.

Underdeveloped Business Incubation Capacity: The
university's Business Incubation Centers (BICs), while
symbolically significant, are sfill in their developmental
stfages and have yet to offer a level playing field when
compared to national facilities like the National Incu-
bation Centers (NICs) run by Ignite across major cities
in Pakistan. Unlike NICs, which offer extensive support
including dedicated mentorship, access to venture
capital networks, legal services, and intfernational ex-
posure, the incubation programs at FAST-NUCES are
currently limited in scope and scale.

Scalability and Institutional Integration: With six cam-
puses operating semi-autonomously, FAST-NUCES fac-
es a scalability challenge in harmonizing its entrepre-
neurial programs and policies across locations. Some
campuses exhibit strong engagement in startup eco-



systems, while others remain nas-
centin such efforts.

FAST-NUCES exemplifies how HEls
in Pakistan can evolve to become
hubs of entrepreneurship and en-
gagement. Through strategic orien-
tation, capacity building, and a fo-
cus on innovation, the university not
only enhances its academic offer-
ings but also conftributes significantly
to national development. FAST-NUC-
ES’'s model, underpinned by HEC's
ORIC mandate, demonstrates how
universities can catalyze entrepre-
neurial ecosystems. By combining
strategic curriculum design, incuba-
tion support, and industry synergy, it
addresses Pakistan's socio-econom-
ic challenges while contributing to
global innovation landscapes. Look-
ing ahead, FAST-NUCES is well-po-
sitioned to deepen its impact. Op-
portunities exist for developing ftax
incentives for university-affiliated
startups, expanding internatfional
partnerships that are already devel-
oped with the help of parficipation
in multiple Erasmus consortiums.
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Reimagining Higher
Education through
Entrepreneurship and

Engagement

Lina Landinez & Thorsten Kliewe

At the heart of this book lies our shared conviction:
higher education must go beyond a provider of knowl-
edge to become a generator of social, economic,
and culturalimpact. The cases from Latin America, the
Middle East, Asia-Pacific, and Africa illustrate how this
vision has taken shape, showing how universities chal-
lenge the status quo and embrace entrepreneurship

and engagement as core to their mission. We, togeth-
er, pursue the “third mission,” where innovation, civic
responsibility, and university-community partnerships
stand alongside teaching and research as defining
functions. What emerges is a picture of impact hubs
where entrepreneurship and engagement are essen-
tial drivers of tfransformation.
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Entrepreneurship has become a core institutional mis- ‘ ‘

sion, no longer confined to business schools or special-

ised programs, but framed as an ethos that permeates

teaching, research, and community engagement. In The beauty of this shift is that it

line with ACEEU’s understanding, entrepreneurial univer- redefines what an excellent

university truly is: an impact hub
that cultivates innovators,

sities are strategically oriented to deliver societal con-
tributions, cultivating enfrepreneurial mindsets, fostering
diverse career pathways, and translating research into
solutions with commercial and social value. The cases empowers communities, and
in this volume, from AIEP in Chile and Fidélitas in Costa co-creates sustainable futures.
Rica to CUT in South Africa, UNCUYO in Argentina, and

Pan-Atflantic University in Nigeria, demonstrate this shift,

preparing students as innovators, intrapreneurs, and

changemakers within their ecosystem:s.

Engagement has been redefined as a mission of equi-
ty, inclusion, and co-creation. In ACEEU’s view, an en-
gaged university aligns education and research with
societal needs, integrates external stakeholders, and
builds organisational capacity to generate social and
cultural impact. The cases in this volume exemplify this
orientation in diverse ways: Universidad del Magdalena
and UNAD in Colombia expand access and equity; the
University of Auckland builds a Mdori innovation com-
munity through whanaungatanga; Aga Khan University
embeds service learning across regions; FAST-NUCES in
Pakistan links research to community challenges; and
NMIMS in India empowers grassroots adolescent enfre-
preneurs.

Digital fransformation and inclusivity are cross-cutting

enablers of entrepreneurial and engaged universities.
Universities must leverage technology to expand ac-
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cess, foster innovation, and strengthen their societal
impact. Hybrid and technology-enabled models, such
as those at UNAD in Colombia and MSU in Malaysia,
show how digital infrastructures and lifelong learning
pathways can democratise participation. Al further
accelerates this change, opening new avenues for
underrepresented groups, as seen in Dubai and Nige-
ria. Yet inclusivity must also be cultural and social, re-
flected in Mdori innovation in New Zealand, grassroots
entrepreneurship in India, and Indigenous knowledge
intfegration in South Africa.

The lessons across regions are clear: universities must
make enfrepreneurship their ethos, engagement their
method, inclusivity their value, and digital transforma-
tion their enabler. The beauty of this shift is that it re-
defines what an excellent university truly is: one that
excels beyond the rankings or research outputs, and
demonstrates its capacity to act as an impact hub,
cultivating innovators, empowering communities, and
co-creating sustainable futures. With this change of
focus, universities will increasingly be challenged fo
showcase both their potential and their realised im-
pact, opening the door for many more regional and
currently less visible institutions fo rise onto the global
stage of higher education excellence. At ACEEU, we
are proud to confribute to this movement by offering
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external evaluation of universities’ entrepreneurship
and engagement practices, supporting organisational
development, and providing international recognition
of achievements that matter, not only to academia,
but to society at large.
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